
English Language Arts at a Glance 
Grades 6–12

Transforming Teaching Practices and Student Learning



Planning the Unit 
gives teachers a complete 
resource for organizing lessons, 
materials, assessments, and 
pacing.

Context and  
Instructional Sequence 
tell the story of the unit so 
teachers understand its purpose.

AP® Connections 
calls out specific skills and 
knowledge connected to AP 
course descriptions and college 
readiness skills.

Instruction and Pacing Guide 
clearly show how activities  
connect to and support the 
Embedded Assessment.

Differentiating Instruction 
gives teachers specific ideas and 
suggestions to meet individual 
student needs.

Independent Reading 
offers suggestions to enrich and 
extend each unit.

Beginning with 
the end in mind.
Effective instructional planning 
tools, back mapped from 
assessments, help teachers 
adapt the program to specific 
student needs.

Engage Students. Energize Learning.

My Notes

 

 aCTIvITy 2.13
continued

12.  Evaluate your reasoning and evidence: During the class discussion, are you 
hearing repeated reasons and evidence? Think about how this evidence may 
signal support that will resonate with your audience.

13.  Do you need to conduct further research about your issue or change your 
research questions? Do you need more evidence from accurate and credible 
sources? What other sources could you use?

14.  As a class, use outlining to begin drafting a body paragraph for the class 
argumentative essay. You might plan the essay as follows:

I. Claim: The claim is part of the introductory paragraph. 

II. Supporting Paragraph

a.  Main reason of support for the claim; this reason or evidence will 
become a topic sentence for a paragraph. 

b. Evidence to support the reasoning

c.  Commentary that includes an explanation of the significance of the 
evidence or the connection to the claim

Language and Writer’s Craft: Sentence Structure  
and Transitions
When writing about evidence to support a claim, writers use introductory words 
and transitions that help the reader connect the evidence and its source.

A study by _____ gives evidence that …
Research from _____ shows that …
A recent article in _____ indicates that …

Example: According to the Environmental Protection Agency, Americans send over 
250 million tons of trash to landfills each year.

“According to the Environmental Protection Agency” is an introductory phrase; it is 
followed by an independent clause. Together they create a transitional sentence. 
This sentence cites the facts and makes their source clear. Readers can then 
determine whether they agree that the source would have accurate and credible 
information.
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exploring and evaluating  
reasons and evidence

 aCTIvITy 2.13
continued

Research Plan for an Argumentative Essay

Steps of  
Research Process 

Plan

1.  Identify the issue or 
problem.

K: What do you already know about your topic?

Brainstorm, conduct initial research

–Monday in class

2.  Write questions that 
can be answered 
through research.

W: What do you want to know? What are you are 
curious about?

After brainstorm and quick research:

What else do I need to find out? 

What possible resources should I use?

–In class and as homework

3. Gather evidence. H: How will you research your topic? What primary 
and secondary sources will be most helpful to learn 
about the issue?

Classroom, library, homework

–Tuesday and Wednesday: library

L: Use a research log to record what you have learned. 

4. Evaluate sources. Classroom, library, homework

5. Draw conclusions. Drafting: in class and homework

Draft due date:

6.  Communicate findings. Revising and editing

Due date:

My Notes
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a When some research and note 
taking is complete, guide students 
to evaluate their reasoning and 
evidence using the guiding questions 
provided. This will determine if more 
research is needed. 

Differentiating Instruction
To extend this activity, you may 
want some students to conduct 
research independently and then 
share their findings with the class.

b Ask students to discuss the 
information on sentence structure 
and transitions. As students discuss 
how to organize sentences and 
use transitions, ask them to create 
additional examples on their own.

acTIVITY 2.13 continued
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Planning the unit
continued

Additional Support for Writing
Writing Workshops provide direct writing instruction and a sequence of activities to help prepare 
students for success with a variety of independent with writing tasks across grade levels. Each 
workshop, accessible via SpringBoard Digital, contains teacher and student pages, a scoring guide, 
and additional writing prompts. The following workshops are recommended for Unit 4:

•	Writing Workshop 9: Script Writing: – supports or extends the reading and performance skills in the 
first half of the unit leading to Embedded Assessment 1: Creating and Presenting a Monologue.

Independent Reading
Throughout this unit, encourage students to read autobiography, narrative poetry, drama, and 
specifically drama by Shakespeare. Consider works from the following authors:

Shakespeare 

Edgar Allan Poe 

Robert Frost 

Zora Neale Hurston 

Langston Hughes

Roald Dahl 

Walter Dean Myers 

Gary Soto 

Sandra Cisneros 

Sherman Alexie 

Set a focus for the reading by asking students to consider the following Essential Questions: 

•	How do writers and speakers use language for effect? 

•	How do performers communicate meaning to an audience?

Set a deadline to complete the independent reading. After students complete the assignment, 
consider using the following prompt to assess students’ reading: 

•	How does the writer use language for effect? How does the writer use dialogue to convey  
important ideas? 

Throughout the unit, look for Independent Reading Links, which include opportunities for students 
to connect concepts in the unit to their independent reading. Consider asking students to respond in 
their Reader/Writer Notebooks. When applicable, have students prepare for and engage in a range of 
collaborative discussions to share what they are learning from their independent reading.

245d SpringBoard® English Language Arts Grade 7
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SpringBoard® is a strategically developed, comprehensive instructional program. Combining rigorous 
instruction, performance-based assessments, and immersive professional learning, SpringBoard 
prepares students for success in Advanced Placement® courses and college-level work.



A Road Map of Every Unit

Embedded Assessments 
are performance-based tasks built 
around rigorous standards and 
are designed to measure student 
mastery of skills and knowledge.

Variety of Texts 
includes both literary and 
informational texts (including 
nonprint media) that challenge  
and engage students.

Goals 
clearly state explicit 
outcomes for each unit.

Academic Vocabulary  
and Literary Terms 
build subject-specific and 
cross-discipline vocabulary. 

Language and Writer’s Craft 
integrates grammar and 
language meaningfully in 
the context of the unit.

A variety of texts, tools, 
and activities in a clear 
learning sequence.



Standards Alignments 
call out college and career readiness  
standards explicitly.

Key Ideas and Details 
pose text-dependent questions that lead to 
deeper understanding of the meaning  
behind the words in a text. Text-dependent 
questions are organized to support each  
strand of the Common Core ELA standards.

Strategies 
suggest a variety of research-based  
approaches to meet learning targets.

Learning Targets 
show standards in student-friendly language.

Before Reading, During 
Reading, and After Reading 
help students read closely and actively.

Work Worth Doing

Plan-Teach- 
Assess-Adapt 
provides a flexible 
road map for 
teachers that 
includes suggestions, 
strategies, and 
opportunities for 
assessment and 
differentiation.

Teachers’ Edition Features 
Teacher to Teacher 
provides insights from expert 
SpringBoard teacher-writers. 

Text Complexity  
includes Lexile, qualitative, and  
Reader and Task measures for an  
overall evaluation of text.

Differentiating Instruction 
offers suggestions to support and  
extend learning.

my Notes

 

INdepeNdeNT  
readING LINK
You will be reading the novel 
Tangerine in this unit. For 
independent reading, choose 
informational and other texts 
about Florida, especially 
sinkholes, muck fires, the 
citrus industry, environmental 
issues, or wildlife.

Learning Targets 
•	 Preview	the	big	ideas	and	vocabulary	for	the	unit.

•	 Identify	and	analyze	the	skills	and	knowledge	needed	to	complete	Embedded	
Assessment 1 successfully. 

Making Connections
In prior units, you have read narratives and other fictional stories, as well as 
articles and informational texts. Learning to write an argument gave you experience 
in identifying claims and using evidence from texts to support a claim. In this unit, 
you will read the novel Tangerine. After reading the novel, you will write a literary 
analysis essay in which you will analyze the novel’s characters, setting, and actions 
and cite evidence from the novel to support your analysis. 

Essential Questions
Based on your current knowledge, write your answers to these questions. 

1. What is the relationship between choices and consequences?

2. What makes a great leader?

Vocabulary Development
Go	back	to	the	Contents	page	and	look	at	the	Academic	Vocabulary	and	Literary	
Terms for the unit. Use a QHT or other vocabulary strategy to determine which 
terms you know and which you need to learn more about.

Unpacking Embedded Assessment 1
Read the assignment below for Embedded Assessment 1: Writing a Literary Analysis 
Essay found on page 209. 

Write a multi-paragraph literary analysis essay in response to the following 
prompt (or another provided by your teacher): In Edward Bloor’s novel 
Tangerine, how did one character’s choices and the consequences of those 
choices affect the development of the main character?

In your own words, summarize what you will need to know to complete this 
assessment successfully. With your class, create a graphic organizer to represent 
the skills and knowledge you will need to complete the tasks identified in the 
Embedded Assessment. 

 aCTIvITy

3.1
previewing the Unit 

LearNING STraTeGIeS: 
QHT, Marking the Text, 
Skimming/Scanning
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peeling a Tangerine  aCTIvITy

3.2

Learning Targets 
•	 Use	imagery	in	a	written	response	to	a	narrative	prompt.

•	 Make	inferences	and	predictions	about	the	author’s	purpose.	

1. Examine the tangerine your teacher has given you. Take notes about it using 
sensory details to create imagery.

 Appearance:

 Smell:

 Feel:

 Taste:

2. Similes and metaphors are a common type of figurative language that creates 
imagery. Review your notes above, and then create a simile and a metaphor 
about a tangerine. Use the following sentence starters. 

 Peeling a tangerine is like …

 Not “like peeling an orange.” But “like opening a gift box of surprises”

 Peeling a tangerine is …

 “a roller coaster of sensory delights.”

 “gift package of sensory delights.”

Writing Prompt: Write a narrative paragraph describing the experience of 
examining a tangerine. Be sure to:

•	 Start	with	a	topic	sentence	that	uses	figurative	language.

•	 Use	imagery	(description	and	figurative	language)	for	supporting	detail.	

•	 Include	personal	commentary	(your	opinions	or	explanations).

LearNING STraTeGIeS:
Note-taking, Graphic 
Organizer, Predicting 

my Notes

 

Literary Terms
Imagery is the use of 
descriptive or figurative 
language to create word 
pictures.
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acTiViTY 3.2

PLan
Materials: copies of the novel 
Tangerine, by Edward Bloor
Suggested pacing: 1 50-minute class 
period

Teach
1 Review the definitions of sensory 
detail, simile, and metaphor. Explain 
that imagery—the use of figurative 
language and other descriptive 
language that appeals to the 
senses—allows readers to see, taste, 
touch, hear, or feel an object.
2 Model the use of sensory 
language, including similes and 
metaphors, to describe an object 
other than a tangerine. Then, 
divide the class into small groups. 
Provide each group with a tangerine 
as a visual prompt. Ask students 
individually to record notes on its 
appearance, smell, and feel. Have 
them share their work and add to 
their notes in the group sharing.
3 Have students peel a section of the 
tangerine and revise their descriptions 
by adding sensory details about the 
tangerine’s appearance, smell, feel 
(and taste if you choose). 
4 Have students create similes 
and metaphors using the sentence 
starters in step 2. After they share 
with their groups, select one to 
collaboratively revise and copy 
onto a sentence strip to create an 
advertising banner for Tangerine. 
Display it in the classroom. 
5 Have students choose an 
appropriate word map graphic 
organizer; copy it into their Reader/
Writer Notebooks; and explore the 
concept of imagery. Add this word to 
the Word Wall. 
6 The writing prompt asks students 
to narrate the experience of peeling 
the tangerine. They should respond  
individually.

Differentiating instruction
To support students who need 
help with the writing prompt 
response, consider co-constructing 
a response with the whole class. 
To extend the activity, invite 
students to compose a poem based 
on their narrative paragraph about 
the tangerine.

cOMMOn cOre STaTe STanDarDS
Focus Standards:
W.7.3b: Use narrative techniques, such as 
dialogue, pacing, and description, to develop 
experiences, events, and/or characters.

W.7.3d: Use precise words and phrases, 
relevant descriptive details, and sensory 
language to capture the action and convey 
experiences and events.

Additional Standards Addressed:
SL.7.1a, L.7.6
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Strategic, standards-aligned activities lead to deep student engagement.



Scoring Guides 
align to standards and set clear 
expectations for performance.

Assignments 
align to the rigorous tasks 
typical of common assessments 
and national exams. 

Formative Assessments, 
including “Check Your 
Understanding” and Writing 
Prompts, measure students’ 
progress against Learning Targets.

 aCTIvITy 2.6
continued

Language and Writer’s Craft: Revising for Precise Language 
and Formal Style
Most of your expository writing will be for an academic audience. For this audience, 
you should use precise language and a formal writing style.

Precise language. Your choice of words (diction) should include the academic 
vocabulary and literary terms that you are learning, as they apply to the topic. For 
example:

Original: The advertisement used a celebrity to help sell its product.

Revised: The advertisement used the advertising technique of a testimonial to sell 
its product by using the professional athlete Derek Jeter.

Another way to be precise is to provide detailed information about a text or 
resource you are citing.

Original: In the news story it says that . . . 

Revised: In the news story from the New York Times on Sunday, March 18, the 
author claims that . . . 

Formal language. Formal language avoids slang, and it generally does not use 
contractions. Most slang that you might use in everyday language is too casual 
for academic writing. Words or phrases you use with your peers may not be 
understood by different audiences or appropriate for an academic topic.

Original: I’m a teenager, and, like, most of us look at famous people as cool and in 
the know. 

Revised: Teenagers generally believe that famous people are models for their own 
thoughts and behavior.

Check Your Understanding
Expository Writing Prompt: Using information from one of your searches, write 
a paragraph summarizing the information you found about marketing to young 
people. Be sure to:

•	 Introduce	your	topic	clearly.

•	 Use	details	and	examples	that	relate	to	the	topic.

•	 Use	formal	language	and	transitions	that	create	coherence.

My Notes
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evaluating Sources: How Credible  
are They?

 aCTIvITy 2.6
continued

Criteria Question Yes/No Site 1 Site 2

Authority 1.  Is it clear who is sponsoring the creation and 
maintenance of the page? 

2.  Is there information available describing the 
purpose of the sponsoring organization? 

3.  Is there a way to verify the authority of the 
page’s sponsor? For instance, is a phone 
number or address available to contact for 
more information? 

4.  Is it clear who developed and wrote the 
material? Are his/her qualifications for writing 
on this topic clearly stated? Is there contact 
information for the author of the material? 

Yes No

Yes No

Yes No

Yes No

Notes: Notes:

Accuracy 1.  Are the sources for factual information given 
so they can be verified? 

2.  If information is presented in graphs or charts, 
is it labeled clearly? 

3.  Does the information appear to have errors? 

Yes No 

Yes No 

Yes No

Credibility 1.  Is the page and the information from a reliable 
source? 

2.  Is it free of advertising? 
3.  If there is advertising on the page, is it clearly 

separated from the informational content? 
4. Are there any signs of bias? 

Yes No 

Yes No
Yes No 

Yes No

Timeliness 1.  Do dates on the page indicate when the page 
was written or last revised?

2.  Are there any other indications that the 
material is updated frequently to ensure 
timely information? 

3.  If the information is published in print in 
different editions, is it clear what edition the 
page is from? 

Yes No 

Yes No 
 

Yes No

Purpose/
Audience

1.  Does the site indicate who the intended 
audience is? 

2.  Is there any evidence of why the information 
is provided?

Yes No 

Yes No
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acTIVITY 2.6 continued

d Review the information on precise 
language and formal style. Have 
students discuss the examples of 
precise diction and informal versus 
formal style. Ask students to create 
their own examples by having them 
do quickwrites about a topic. Then, 
as a class, choose two or three 
to revise from informal to formal 
language.

e Have students respond to the 
expository writing prompt.

aSSeSS
Evaluate students’ responses to the 
writing prompt to ensure that they 
are able to introduce a topic clearly; 
to include relevant details and 
precise information for the topic; and 
to use formal, academic language 
correctly. Also check for correct 
spelling and punctuation to get 
students into the habit of self-editing 
for these conventions.

aDaPT
Students will need to evaluate 
the quality of the sources in their 
research for both the expository 
essay (EA1) and the argumentative 
essay (EA2). You might consider 
replicating the graphic organizers 
for students to use as support when 
they get to the EAs. As students 
proceed through the unit (both EAs), 
continually bring up the question 
of credibility. Consider asking a 
student to create a poster for the 
classroom to summarize the criteria. 
Display it or put the criteria on the 
Word Wall so students are reminded 
that this is an important part of the 
research process.
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Each Instructional Unit is built around a 
performance-based Embedded Assessment.

Assessment Drives Instruction



150077200 
00075-015

SpringBoard® Digital

Interactivity enriches  
teaching and learning.

Seamless integration for instructional continuity.

Assessments
include both end-of-
unit and short-cycle 
formats, multiple-
choice, short answer, 
and technology-
enhanced items that 
can be printed or 
delivered online.

Planning and 
Organization Tools   
for teachers include 
Lesson Planner, 
Teacher Notebook, 
Class Manager, and 
Gradebook.

Reports 
cover student 
performance, 
standards 
mastery, item 
analysis, and 
trend data.

Editable 
Student and Teacher Editions 
provide interactive text 
marking tools (underline, 
circle, highlight, sticky notes).

Correlations Viewer  
makes it easy to search and find 
where standards are addressed.

Interactive Tools  
are included under each 
question so students can type, 
draw, or upload responses.

Teacher Resources  
are just a click away and include 
blackline masters, graphic 
organizers, parent letters, a 
Grammar Handbook with grammar 
activities, ELL support, Writing 
Workshops, Close Reading 
Workshops, Spanish/English 
Glossary, and more.

The SpringBoard Online Community   
connects educators with a peer-to-
peer Online Learning Community 
and resources, including a video 
for sharing best practices and 
addressing daily instructional needs.

Communications Tools  
enable messaging and portfolio 
development and provide a channel 
for teacher-to-student feedback.

For more information about SpringBoard English Language Arts,  
go to collegeboard.org/springboard or call us at 877-999-7723.
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