AP® ENGLISH LANGUAGE AND COMPOSITION
2013 SCORING GUIDELINES
Question 2
The score should reflect the essay’s quality as a whole. Remember that students had only 40 minutes to
read and write; the paper, therefore, is not a finished product and should not be judged by standards
appropriate for an out-of-class assignment. Evaluate the paper as a draft, making certain to reward
students for what they do well.
All essays, even those with scores of 8 or 9, may contain occasional lapses in analysis, prose style, or
mechanics. Such features should enter into a holistic evaluation of an essay’s overall quality. In no case
should an essay with many distracting errors in grammar and mechanics score higher than a 2.
___________________________________________________________________________________________
9

Essays earning a score of 9 meet the criteria for the score of 8, and, in addition, are especially
sophisticated in their argument, thorough in their development, or impressive in their control of
language.

8 – Effective
Essays earning a score of 8 effectively analyze* the rhetorical strategies Louv uses to develop his
argument about the separation between people and nature. They develop their analysis with evidence and
explanations that are appropriate and convincing, referring to the passage explicitly or implicitly. The
prose demonstrates a consistent ability to control a wide range of the elements of effective writing but is
not necessarily flawless.
7

Essays earning a score of 7 meet the criteria for the score of 6 but provide more complete
explanation, more thorough development, or a more mature prose style.

6 – Adequate
Essays earning a score of 6 adequately analyze the rhetorical strategies Louv uses to develop his
argument about the separation between people and nature. They develop their analysis with evidence and
explanations that are appropriate and sufficient, referring to the passage explicitly or implicitly. The essay
may contain lapses in diction or syntax, but generally the prose is clear.
5 Essays earning a score of 5 analyze the rhetorical strategies Louv uses to develop his argument
about the separation between people and nature. The evidence or explanations used may be
uneven, inconsistent, or limited. The writing may contain lapses in diction or syntax, but it usually
conveys the student’s ideas.
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AP® ENGLISH LANGUAGE AND COMPOSITION
2013 SCORING GUIDELINES
Question 2 (continued)
4 – Inadequate
Essays earning a score of 4 inadequately analyze the rhetorical strategies Louv uses to develop his
argument about the separation between people and nature. These essays may misunderstand the passage,
misrepresent the strategies Louv uses, or may analyze these strategies insufficiently. The evidence or
explanations used may be inappropriate, insufficient, or unconvincing. The prose generally conveys the
student’s ideas but may be inconsistent in controlling the elements of effective writing.
3

Essays earning a score of 3 meet the criteria for the score of 4 but demonstrate less success in
analyzing the rhetorical strategies Louv uses to develop his argument about the separation
between people and nature. They are less perceptive in their understanding of the passage or
Louv’s strategies, or the explanations or examples may be particularly limited or simplistic. The
essays may show less maturity in control of writing.

2 – Little Success
Essays earning a score of 2 demonstrate little success in analyzing the rhetorical strategies Louv uses to
develop his argument about the separation between people and nature. These essays may misunderstand
the prompt, misread the passage, fail to analyze the strategies Louv uses, or substitute a simpler task by
responding to the prompt tangentially with unrelated, inaccurate, or inappropriate explanation. The essays
often demonstrate consistent weaknesses in writing, such as grammatical problems, a lack of development
or organization, or a lack of control.
1

Essays earning a score of 1 meet the criteria for the score of 2 but are undeveloped, especially
simplistic in their explanation, or weak in their control of language.

0

Indicates an off-topic response, one that merely repeats the prompt, an entirely crossed-out
response, a drawing, or a response in a language other than English.

—

Indicates an entirely blank response.

* For the purposes of scoring, analysis refers to explaining how the author’s rhetorical choices develop
meaning or achieve a particular effect or purpose.
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AP® ENGLISH LANGUAGE AND COMPOSITION
2013 SCORING COMMENTARY
Question 2
Overview
Question 2, the analysis question, provides an opportunity for students to demonstrate their practical
understanding of rhetorical analysis. Like the synthesis question, the analysis question requires students
to integrate reading and writing skills. Rhetorical reading entails comprehending both the meaning and
purpose of an author’s argument and its intended audience(s), and students are asked to demonstrate
rhetorical comprehension of a text by explaining how the author’s rhetorical decisions promote or hinder
successful accomplishment of the purpose. In short, rhetorical analysis means explaining not only what
writers are saying but also why and how they are saying it.
This year’s analysis question featured a passage from Richard Louv’s Last Child in the Woods that sounds
an alarm about the increasing separation between humans and the natural world. The passage opens by
mentioning advances in genetic engineering that increase nature’s potential as a medium for corporate
advertising. Louv then recounts an anecdote in which a car salesman pressures one of his friends to equip
her vehicle with a backseat video screen and asks, “Why do so many people no longer consider the
physical world worth watching?” In answer to this question, he presents a nostalgic account of the car
trips of yesteryear when “children’s early understanding of how cities and nature fit together was gained
from the backseat,” and he imagines a collective “we” telling “our” grandchildren “We actually looked out
the car window.”
This year’s analysis asked students to discern an implicit argument directed to audiences far less
immediate and concrete than Kennedy’s message and audiences in last year’s prompt. Louv’s “we” is a
generational descriptor, separating his primary audience from the generation of readers represented by
students taking the exam, a generation for whom backseat video screens have become commonplace.
This year’s students were therefore positioned as eavesdroppers on a conversation conducted by their
elders about young people’s changed relationship to the natural world. Louv conveys his message
indirectly, by describing a brave new world in which butterfly wings can be designed to carry corporate
logos and in which children cannot imagine entertaining themselves by looking out the car window, much
less interacting directly with nature.
Sample: 2A
Score: 8
In the opening paragraph of the essay, the student identifies a clear understanding of Richard Louv’s
argument that “man’s connection with nature is sparse … a sad truth that continues to progress in severity.”
While the essay presents a rather formulaic approach to analyzing the rhetorical strategies Louv uses to
develop his argument, each paragraph presents a full explanation of how each of the strategies (anecdote,
hypothetical example, and imagery) serves to advance Louv’s argument. In the second paragraph, the
student insightfully analyzes how Louv’s “accessible anecdote” of the friend’s purchase of an SUV “leads the
reader to experience the same annoyance the customer must have felt” and intentionally shows that the
“salesman’s attitude towards dependence on technology is one that is nearly universal in today’s society.”
Despite the rather choppy transition between these discrete paragraphs, the student provides a convincing
analysis of how Louv’s presentation of the hypothetical “grandchildren” example illustrates the “shocking
realism” that calls the reader’s attention to the “immediacy of the issue and the pace at which the issue is
progressing.” The student develops the analysis further by noting how the shift to a nostalgic tone illustrates
Louv’s desire to communicate the danger that could occur “if the separation between people and nature is
not bridged.” The student’s poignant observation that Louv’s imagery creates “a sense of wistful loss that
brings the issue home on a personal level to anyone who has ever gazed out a car window as a child” is
particularly effective in analyzing how Louv’s rhetorical choices are designed to illicit a particular effect and
develop a particular purpose. The essay earned an 8 for its overall convincing explanations and its consistent
ability to control a wide range of the elements of effective writing.
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Question 2 (continued)
Sample: 2B
Score: 6
The student opens the essay by providing an adequate understanding of Louv’s argument that technology
interferes with society’s enjoyment of the “simplicity of nature,” noting that although “we strive to define
ourselves as individuals … we conform to the norm in an effort to fit in.” Using the anecdote of the friend who
purchased the SUV, the student sufficiently analyzes Louv’s point about the faulty logic behind the
salesman’s advice that Louv’s friend purchase a television screen for the vehicle when many “Americans
claim they want their kids to watch less television.” The student later notes in the same paragraph that
Louv’s use of imagery allows him to elaborate on the simplicity of nature, logically implying that “nature can
indeed instruct.” In the third paragraph, the extensive quotations diminish the effectiveness of the student’s
analysis of Louv’s use of an appeal to pathos to argue against the separation between people and nature.
However, the student’s final commentary that “through a simple car ride, nature can call out to us, and allow
us to see who we truly are” provides sufficient closure to the essay. The essay earned a 6 for its adequate
explanation of how the author’s rhetorical choices develop meaning and its generally clear and coherent
prose.
Sample: 2C
Score: 3
The essay provides an inadequate analysis of the rhetorical strategies Louv uses to develop his argument,
claiming only that Louv “writes a striking piece on the separation between people and nature.” Each of the
three body paragraphs has a similar simplistic structure: the student identifies a strategy, provides a short
piece of evidence, and explains in a limited way how or why the strategy is connected to Louv’s argument.
In the second paragraph, the student clearly struggles with connecting rhetorical strategies to meaning
when offering “direct quotation” as a strategy Louv uses to reveal “the absurd reaction of modern people and
their need for more and more technology.” In the third paragraph, the student misrepresents Louv’s tone as
angry, stating that Louv “goes on a bit of a rant in the form of rhetorical questions” and “attacks hypocritical
parents.” The student does later correctly recognize that Louv’s anecdotes in the second half of the passage
carry a “sense of nostalgia” and notes that Louv is “saddened” by the separation between people and nature.
Overall, however, the essay earned a 3 for its less perceptive understanding of Louv’s rhetorical choices and
its particularly limited and simplistic explanations.
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