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Question 1 
 
The creation or representation of landscape (both the natural and/or built environment) is a 
cultural construct. Different cultures use a variety of approaches to create or represent 
landscape to communicate meaning.  
 
Select and clearly identify two examples of the creation or representation of landscape, in 
any medium, from two different cultures. At least one of your choices must come from 
beyond the European tradition. Using specific evidence for each of your examples, analyze 
both how that landscape is created or represented and how that landscape communicates 
meaning within the culture that produced it. (30 minutes)  
 
Background 
 
This question asks students to identify two examples of the creation or representation of landscape that 
communicate meaning within the cultures that produced them. At least one example must come from 
beyond the European tradition. Using specific evidence for each example, students must analyze both how 
that landscape is created or represented and how that landscape communicates meaning within its 
culture. The intent of this question is to measure students’ ability to analyze how works are created as well 
as how visual and contextual characteristics of those works are used to communicate meaning within 
specific cultural contexts. 
 
For purposes of this question, landscape can be defined as both the natural and/or built environment The 
landscape may be the primary subject, background scenery, or conceptual basis of a work. The 
representation may be highly detailed and naturalistic, or it could be abstract, symbolic, picturesque, or 
painterly. Some works present real or imagined landscapes, incorporate natural materials, or intervene in 
the experience or physical appearance of an existing landscape. Other works are landscape themselves: 
famous works of landscape architecture such as the gardens of Versailles or the gardens of the Taj Mahal 
are appropriate examples. 
 
Likely examples from beyond the European tradition include Egyptian tomb reliefs such as Ti Watching a 
Hippopotamus Hunt; Ancient Near Eastern reliefs such as the Assurbanipal and His Queen in the Garden 
from the Palace of Nineveh; Song Dynasty Shan Shui (“pure landscape”) ink paintings such as Fan Kuan’s 
Travelers Among Mountains and Streams and Ma Yuan’s On a Mountain Path in Spring; Chinese and 
Japanese literati painting; and Japanese ukiyo-e prints such as Katsushika Hokusai’s The Great Wave off 
Kanagawa. Both Islamic and Zen gardens provide strong examples of the creation of landscape for very 
specific religious meanings. Examples from the indigenous Americas might include the Serpent Mound in 
Ohio, the city of Teotihuacan, and the Incan site of Machu Picchu.  
 
Frequently mentioned examples from the European tradition include Roman frescos, such as those found 
at the Villa of Livia; Ambrogio Lorenzetti’s The Allegory of Good and Bad Government in Siena; Pieter 
Brueghel’s Return of the Hunters; Dutch landscape paintings such as Jacob van Ruisdael’s View of 
Haarlem from the Dunes at Overveen; as well as the landscape traditions of the Impressionists and Hudson 
River School artists. Significantly, many good examples go beyond painting, such as Frank Lloyd Wright’s 
Fallingwater, Robert Smithson’s Spiral Jetty, Maya Lin’s Vietnam Veterans Memorial, and the works of 
Andy Goldsworthy. 
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Question 1 (continued) 
 
Successful responses will address both tasks identified in the question: both how the landscape is created 
or represented and how the landscape communicates meaning within the culture that produced it. 
Analysis of the creative process will depend on the work chosen and is likely to include discussion of 
perspective systems, brushwork, texture, materials, and/or construction techniques. Analysis of the 
particular meaning will also vary, and may include political, social, philosophical, religious, symbolic, or 
conceptual meanings. Some works will express the experience of the sublime; others, civic, regional, or 
national pride. Still others provide a source of contemplation or inspiration, while yet others are an outward 
manifestation of an inward emotional state.  
 
Three Tasks for Students 
 

1. Select and clearly identify two examples of the creation or representation of landscape, in any 
medium, from two different cultures. At least one example must come from beyond the European 
tradition. 

 
2. Using specific evidence for each example, analyze how that landscape is created or represented. 
 
3. Using specific evidence for each example, analyze how that landscape communicates meaning 

within the culture that produced it. 
 
Points to Remember  
 
For an example to be appropriate for this question, it must involve the creation or representation of a 
landscape. Landscape may be the primary subject, background scenery, or conceptual basis of a work. It 
can be defined as either the natural or the built environment. 
 
To answer the question successfully, students must identify the meaning of the landscape within the 
culture that produced it, in at least a general way. If students do not identify the meaning of the landscape, 
it will be difficult for them to analyze evidence in a manner relevant to the question. 
 
The identification of each example must be clear; however, identifications may be located within the body 
of the essay, or the specific identification may emerge only through the description of the work.  
 
Examples may be in any medium, from any time period. At least one of the examples must come from 
beyond the European tradition.  
 
If two examples from beyond the European tradition are selected, the examples must come from two 
different cultures. If two examples are selected from the same culture, the stronger response should be 
scored.  
 
If a student provides more than two examples, the two stronger responses should be scored, keeping in 
mind that one example must still come from beyond the European tradition. 
 
Prehistoric examples, such as the Caves of Lascaux, about which little information regarding the culture 
that produced it is available, are not acceptable choices and should not be scored. 
 
Students are not asked to compare or contrast the two examples. 
 
Notes written in the blank space above the response should not be scored. 
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Question 1 (continued) 
 
Scoring Criteria  
 
9-8 points  
Response demonstrates thorough knowledge and understanding of the question.  
The student clearly and correctly identifies two appropriate examples of the creation or representation of 
landscape. Using specific evidence for each example, the student analyzes both how those landscapes are 
created or represented and how those landscapes communicate meaning within the cultures that 
produced them. The response may include minor errors that do not have a meaningful effect on the 
analysis. 
 
The score of 8 may be earned when the response is slightly unbalanced—with a stronger analysis of either 
one example or the other, although both are represented—and/or includes several minor errors that do not 
have a meaningful effect on the analysis. 
 
7-6 points 
Response demonstrates sufficient knowledge and understanding of the question.  
The student correctly identifies two appropriate examples of the creation or representation of landscape. 
Using specific evidence for each example, the student analyzes both how those landscapes are created or 
represented and how those landscapes communicate meaning within the cultures that produced them. 
However, the response may be somewhat unbalanced and/or may include minor errors that have some 
effect on the analysis. 
 
The score of 6 may be earned when the response is significantly unbalanced and/or contains several minor 
errors that have some effect on the analysis.  
 
5 points 
Response demonstrates some knowledge and understanding of the question.  
The student identifies two appropriate examples of the creation or representation of landscape. Using 
evidence for each example, the student discusses both how those landscapes are created or represented 
and how those landscapes communicate meaning within the cultures that produced them. However, the 
discussion is less analytical than descriptive. It may be overly general, simplistic, digressive, or 
unbalanced. For example, the discussion of one of the examples may be mostly accurate, whereas the 
discussion of the other includes errors that affect the response. 
OR 
The student identifies only one appropriate example of the creation or representation of landscape, but 
the response uses specific evidence to demonstrate thorough knowledge and understanding of both how 
that landscape is created or represented and how that landscape communicates meaning within the 
culture that produced it. 
 
NOTE: This is the highest score a response can earn if the student identifies and analyzes only one 
appropriate example of the creation or representation of a landscape correctly and coherently. 
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Question 1 (continued) 
 
4-3 points  
Response demonstrates limited knowledge and understanding of the question.  
The student identifies two appropriate examples of the creation or representation of landscape. The 
identification of these examples may be incomplete, implied, and/or contain errors. Using evidence for 
each example, the student discusses how those landscapes are created or represented and/or how those 
landscapes communicate meaning within the cultures that produced them. However, the discussion is 
limited, digressive, overly unbalanced, and/or contains significant errors. 
OR  
The student identifies only one appropriate example of the creation or representation of landscape, but 
the response uses evidence to demonstrate sufficient knowledge and understanding of both how that 
landscape is created or represented and how that landscape communicates meaning within the culture 
that produced it. 
 
The score of 3 may be earned if both examples are appropriate but the discussion contains many 
significant errors. 
 
2-1 points 
Response demonstrates little knowledge or understanding of the question.  
The student identifies two appropriate examples of the creation or representation of landscape. The 
identifications of the examples may be incomplete, implied, and/or contain errors. The response 
demonstrates general familiarity with the issues raised by the question. However, the discussion is weak, 
overly descriptive, and/or contains significant errors. 
OR 
The student identifies only one appropriate example of the creation or representation of landscape, but 
the response uses evidence to demonstrate some knowledge and understanding of how that landscape is 
created or represented and/or how that landscape communicates meaning within the culture that 
produced it. 
 
A score of 1 may be earned, with one or more appropriate examples of the creation or representation of 
landscape, when the discussion is too limited to ascertain the student’s level of knowledge and 
understanding. 
 
0 points 
Response demonstrates no discernible knowledge or understanding of the question.  
The student attempts to respond, but the response is without merit because it simply restates the 
question, includes no appropriate or identifiable examples of the creation or representation of landscape, 
and/or consists entirely of incorrect or irrelevant statements. The score of 0 points includes crossed-out 
words, personal notes, and drawings. 
 
— This is a blank paper only. 
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Question 2 
 
Since the 1960s many artists have investigated issues of identity in their work. Their 
investigations relate to larger cultural concerns. 
 
Select and clearly identify two such works made between 1960 C.E. and the present. The 
works must be by two different artists; the works may be in any media. Using specific 
evidence, analyze both how each artist investigates issues of identity in the work and how 
each investigation relates to larger cultural concerns. (30 minutes) 
 
Background 
 
This question asks students to identify two works of art made between 1960 C.E. and the present that 
investigate issues of identity. Issues of identity include, but are not limited to, gender, race, ethnicity, 
nationality, class, and sexual orientation. The works should be made by two different artists and may be in 
any media. Students must then analyze both how each artist investigates issues of identity in the work 
and how those investigations relate to larger cultural concerns. The intent of this question is to have 
students demonstrate an understanding of how art can reinforce, promote, question, or challenge 
established cultural norms and contexts; in this case, through an exploration of identity. 
 
Students might respond by selecting a work of art that addresses issues surrounding gender identity. For 
example, Judy Chicago’s multimedia installation The Dinner Party (1979 C.E.) recognizes the 
achievements of 39 female figures from goddesses to women artists. In Untitled Film Stills (1977–80 C.E.), 
Cindy Sherman critiques preconceived ideas about female roles by posing and photographing herself in 
carefully composed vignettes that highlight the constructed nature of female stereotypes. Similarly, 
Barbara Kruger’s work Untitled (Your Gaze Hits the Side of My Face) (1981 C.E.) combines a photograph 
with collaged text in a style reminiscent of advertising layouts. In this work, Kruger calls attention to 
gender stereotypes embedded in advertising while also subverting the “male gaze.” In a more global 
context, Shirin Neshat’s series of photographs called Women of Allah (1993–97 C.E.) investigates female 
identity in post-revolutionary Iran. 
 
Students may also discuss artists who explore issues of ethnic or racial identity as a means of investigating 
individual identity and/or preserving the history and collective values of a group. For example, Faith 
Ringgold creates mixed-media pieces that often include quilting, a practice traditionally associated with 
women’s skills. In works such as Who’s Afraid of Aunt Jemima? (1983 C.E.), Ringgold explores her personal 
heritage while also addressing broader issues of racism and sexism in her re-casting of Aunt Jemima as an 
independent businesswoman. Kara Walker’s installation Darkytown Rebellion (2001 C.E.) utilizes light 
projection and large-scale cutout silhouettes to evoke complex emotions and narratives surrounding 
slavery in the antebellum South. In a more global context, the British-Nigerian artist Yinka Shonibare’s 
sculpture How to Blow Up Two Heads at Once (Ladies) (2006 C.E.) investigates how the fabrics so closely 
associated with West Africa are imported from Europe, revealing the hybrid nature of national and cultural 
identity in a post-colonial context. 
 
Note that students who select inappropriate works—such as works of art that do not investigate identity, 
even in a tangential way—will encounter great difficulties when attempting to construct meaningful 
arguments that respond to the issues posed by the question. Along the same lines, responses that discuss 
an artist’s personal identity without analyzing the manner in which the artist explores that identity in a 
specific work made between 1960 C.E. and the present, or how that investigation relates to larger cultural 
concerns, do not fully address the question. 
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Question 2 (continued) 
 
Three Tasks for Students 
 

1. Select and clearly identify two works made between 1960 C.E. and the present that investigate 
issues of identity. The works must be by two different artists; the works may be in any media. 
 

2. Using specific evidence, analyze how each artist investigates issues of identity in the work.  
 

3. Using specific evidence, analyze how each investigation relates to larger cultural concerns. 
 
Points to Remember 
 
For a work to be appropriate for the question, it must explore issues of identity. Issues of identity include, 
but are not limited to, gender, race, ethnicity, nationality, class, and sexual orientation. 
 
To answer the question successfully, students must identify the issues of identity investigated by the 
artist in the work in at least a general way. If students do not identify the issues of identity investigated by 
the artist, it will be difficult for them to analyze evidence in a manner relevant to the question. 
 
The identification of each work must be clear; however, identifications may be located within the body of 
the essay, or the specific identification may emerge only through the description of the work.  
 
Works must be by two different artists. If two works by the same artist are selected, the stronger response 
should be scored, keeping in mind that the works must have been made between 1960 C.E. and the 
present. 
 
If a student identifies more than two works, the two stronger responses should be scored, keeping in mind 
that both works must have been made between 1960 C.E. and the present. 
 
Students are not limited to examples from the European tradition. They may select from a larger global 
perspective, provided that both works were made between 1960 C.E. and the present. 
 
Works may be in any media, but both works must date after 1960 C.E. Only responses that address works 
made after 1960 C.E. can be scored.  
 
Students are not asked to compare or contrast the two works. 
 
Notes written in the blank space above the response should not be scored. 
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Question 2 (continued) 
 
Scoring Criteria 
 
9-8 points  
Response demonstrates thorough knowledge and understanding of the question.  
The student clearly and correctly identifies two appropriate works made after 1960 C.E. that investigate 
identity. Using specific evidence for each example, the student analyzes both how each artist investigates 
issues of identity in the work and how each investigation relates to larger cultural concerns. The response 
may include minor errors that do not have a meaningful effect on the analysis. 
 
The score of 8 may be earned when the response is slightly unbalanced—with a stronger analysis of either 
one work or the other, although both are represented—and/or includes several minor errors that do not 
have a meaningful effect on the analysis. 
 
7-6 points 
Response demonstrates sufficient knowledge and understanding of the question.  
The student correctly identifies two appropriate works made after 1960 C.E. that investigate identity. 
Using specific evidence for each example, the student analyzes both how each artist investigates issues of 
identity in the work and how each investigation relates to larger cultural concerns. However, the response 
may be somewhat unbalanced and/or may include minor errors that have some effect on the analysis. 
 
The score of 6 may be earned when the response is significantly unbalanced and/or contains several minor 
errors that have some effect on the analysis.  
 
5 points 
Response demonstrates some knowledge and understanding of the question.  
The student identifies two appropriate works made after 1960 C.E. that investigate identity. Using specific 
evidence for each example, the student discusses both how each artist investigates issues of identity in 
the work and how each investigation relates to larger cultural concerns. However, the discussion is less 
analytical than descriptive. It may be overly general, simplistic, digressive, or unbalanced. For example, 
the discussion of one of the works may be mostly accurate, whereas the discussion of the other includes 
errors that affect the response. 
OR 
The student identifies only one appropriate work made after 1960 C.E. that investigates identity, but the 
response uses specific evidence to demonstrate thorough knowledge and understanding of both how the 
artist investigates issues of identity in the work and how the investigation relates to larger cultural 
concerns.  
 
NOTE: This is the highest score a response can earn if the student identifies and analyzes correctly and 
coherently only one appropriate work made after 1960 C.E. 
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Question 2 (continued) 
 
4-3 points  
Response demonstrates limited knowledge and understanding of the question.  
The student identifies two appropriate works made after 1960 C.E. that investigate identity. The 
identification of these works may be incomplete, implied, and/or contain errors. Using evidence for each 
example, the student discusses how each artist investigates issues of identity in the work and/or how each 
investigation relates to larger cultural concerns. However, the discussion is limited, digressive, overly 
unbalanced, and/or contains significant errors. 
OR  
The student identifies only one appropriate work made after 1960 C.E. that investigates identity, but the 
response uses evidence to demonstrate sufficient knowledge and understanding of both how the artist 
investigates issues of identity in the work and how the investigation relates to larger cultural concerns.  
 
The score of 3 may be earned if both works are appropriate but the discussion contains many significant 
errors. 
 
2-1 points 
Response demonstrates little knowledge or understanding of the question.  
The student identifies two appropriate works made after 1960 C.E. that investigate identity. The 
identification of these works may be incomplete, implied, and/or contain errors. The response 
demonstrates general familiarity with the issues raised by the question. However, the discussion is weak, 
overly descriptive, and/or contains significant errors. 
OR 
The student identifies only one appropriate works made after 1960 C.E. that investigates identity, but the 
response uses evidence to demonstrate some knowledge and understanding of how the artist investigates 
issues of identity in the work and/or how the investigation relates to larger cultural concerns.  
 
A score of 1 may be earned, with one or more appropriate works made after 1960 C.E. that investigate 
identity, when the discussion is too limited to ascertain the student’s level of knowledge and 
understanding. 
 
0 points 
Response demonstrates no discernible knowledge or understanding of the question.  
The student attempts to respond, but the response is without merit because it simply restates the 
question, includes no appropriate or identifiable works made after 1960 C.E. that investigate identity, 
and/or consists entirely of incorrect or irrelevant statements. The score of 0 points includes crossed-out 
words, personal notes, and drawings. 
 
— This is a blank paper only. 
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Question 7 
 
The photograph shown was taken by Dorothea Lange.  
 
Analyze how and why Lange’s photograph was purposefully composed to convey meaning to 
a general public. (10 minutes) 
 
Background 
 
The question asks students to analyze how and why Dorothea Lange’s photograph was purposefully 
composed to convey meaning to a general public. The intent of this question is for students to apply skills 
of formal and contextual analysis to a photograph and to recognize that photographs such as the one 
shown may be composed with the same degree of intentionality as other works of art. 
 
Migrant Mother, Nipomo Valley, California was taken by Dorothea Lange in 1936 C.E. as part of Lange’s 
work for the Resettlement Administration—later renamed the Farm Security Administration (F.S.A.)—a 
program run by the United States government between 1935 and 1944 C.E. The F.S.A.’s photographic 
program, of which Lange was a part, documented the harsh living conditions of the rural poor for the 
purpose of introducing “America to Americans,” in the words of the F.S.A’s director Roy Stryker.  
 
The photograph depicts Florence Owens Thompson, a 32-year-old woman in a pea-pickers' camp cradling 
a baby. Two of her other small children huddle behind her, averting their faces from the camera. 
Thompson, at this time, was the mother of seven children on the brink of starvation. Lange purposefully 
composed Migrant Mother to reveal the shocking human consequences of poverty and to help generate 
public sympathy and support for those seeking to overcome destitution during the Great Depression. 
Much of the image’s power comes from the composition’s gripping sense of immediacy. Years later, 
recollecting her experience in taking the photograph, Lange noted that Thompson asked her no questions 
but simply allowed her to take six increasingly close exposures of her and her family in their makeshift 
tent. Omitting the tent, trunk, trash, and dirty dishes from this particular photograph, Lange collapsed the 
distance between subject and viewer in order to emphasize the mother’s tense and sorrowful expression, 
the family’s filthy garments, and the baby’s smudged face. In so doing, Lange humanized the toll of the 
Great Depression, thereby urging viewers to end the physical and psychological pain of migrant workers 
and other displaced families.  
 
The formal composition of Migrant Mother has been interpreted as drawing from established religious 
iconography to endow the rural poor with a sense of dignity in the face of suffering. In this interpretation, 
the central figure is transformed into a kind of working-class Madonna. Flanked by two small children, the 
mother cradling a third child anchors the triangular composition, emphasizing a vision of motherhood not 
unlike the intimacy found in Medieval and Renaissance images of the Virgin Mary, Christ child, and 
angels. Most likely, Lange drew from these existing artistic conventions as a mean of effectively conveying 
to the public at large the blameless suffering of the rural poor and the urgent need to act on their behalf. 
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Question 7 (continued) 
 
By publishing the photographs in large, national newspapers, the F.S.A. intended to increase public 
awareness of poverty during the Great Depression and to build support for federal projects. This particular 
photograph was published in the San Francisco News to accompany a story on the plight of destitute 
agricultural workers in California and to demand relief for them. Reproduced in other media outlets 
throughout the nation, this photograph, and others from Lange’s series on the same family, served to 
document economic and social distress as well as to advertise the F.S.A.’s efforts to address the plight of 
agricultural workers. In the broader context of the Great Depression, Migrant Mother captures the 
paralyzing fear that was characteristic of an economically turbulent era while also providing an intimate 
visual depiction of an impoverished social class. Migrant Mother was a clarion call for social reform, to 
relieve the squalor and degradation of the poor at the time that the photograph was taken. 
 
Two Tasks for Students 
 

1. Analyze how Lange’s photograph was purposefully composed to convey meaning to a general 
public.  
 

2. Analyze why Lange’s photograph was purposefully composed to convey meaning to a general 
public. 
 

Points to Remember 
 
This question asks students to combine skills of both formal and contextual analysis. Since students are 
given the name of the photographer, they should be able to focus their responses on analyzing how and 
why Lange’s photograph was purposefully composed to convey meaning to a general public.  
 
Students must address the photograph’s meaning. If students do not address the meaning that the 
photograph was intended to convey to a general public, it will be difficult to analyze the photograph in a 
manner relevant to the question. 
 
The highest score a response can earn that does not address both how and why Lange’s photograph was 
purposefully composed to convey meaning to a general public is 2 points. 
 
Students are neither given nor asked to provide the date of the photograph. However, students will need to 
place the photograph within its general political and historical context in order to answer the question. 
While the most correct responses will address Lange’s work for the Farm Security Administration, it is 
acceptable for students to place the photograph within the context of the Great Depression and/or the 
economic turmoil of the 1930s more generally. 
 
Students are not asked to provide the title of the photograph, although some students may include such 
detail in their responses. 
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Question 7 (continued) 
 
Scoring Criteria  
 
4 points 
Response demonstrates thorough knowledge and understanding of the question.  
The response clearly and correctly analyzes how and why Lange’s photograph was purposefully composed 
to convey meaning to a general public. The response may include minor errors that do not have a 
meaningful effect on the analysis. 
 
3 points 
Response demonstrates sufficient knowledge and understanding of the question.  
The response correctly analyzes how and why Lange’s photograph was purposefully composed to convey 
meaning to a general public. However, the response may be somewhat unbalanced—focusing more on 
either how or why Lange’s photograph was purposefully composed to convey meaning to a general public, 
though both are represented—and/or may include minor errors that have some effect on the analysis. 
 
2 points 
Response demonstrates some knowledge and understanding of the question.  
The response addresses how and why Lange’s photograph was purposefully composed to convey meaning 
to a general public, but the discussion is less analytical than descriptive. It may be overly general, 
simplistic, or unbalanced. For example, the discussion of how Lange’s photograph was purposefully 
composed to convey meaning to a general public may be mostly accurate, whereas the discussion of why 
Lange’s photograph was purposefully composed includes errors that affect the response. 
OR 
The response correctly analyzes either how or why Lange’s photograph was purposefully composed to 
convey meaning to a general public, not both. 
 
NOTE: This is the highest score a response can earn that does not address both how and why Lange’s 
photograph was purposefully composed to convey meaning to a general public. 
 
1 point 
Response demonstrates little knowledge and understanding of the question.  
The response demonstrates some general familiarity with the issues raised by the question by addressing 
how and/or why Lange’s photograph was purposefully composed to convey meaning to a general public. 
However, the response is weak, overly descriptive, and/or contains significant errors.  
 
0 points 
Response demonstrates no discernible knowledge or understanding of the question.  
The student attempts to respond, but the response makes only incorrect or irrelevant statements. The 
score of 0 points includes crossed-out words, personal notes and drawings. 
 
— This is a blank paper only. 
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