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About the College Board

The College Board is a mission-driven not-for-profit organization that
connects students to college success and opportunity. Founded in 1900,
the College Board was created to expand access to higher education.
Today, the membership association is made up of more over 6,000 of the
world’s leading educational institutions and is dedicated to promoting
excellence and equity in education. Each year, the College Board helps
more than seven million students prepare for a successful transition to
college through programs and services in college readiness and college
success — including the SAT® and the Advanced Placement Program®.
The organization also serves the education community through research
and advocacy on behalf of students, educators, and schools. For further
information, visit www.collegeboard.org.

AP® Equity and Access Policy

The College Board strongly encourages educators to make equitable
access a guiding principle for their AP® programs by giving all willing
and academically prepared students the opportunity to participate

in AP. We encourage the elimination of barriers that restrict access

to AP for students from ethnic, racial, and socioeconomic groups that
have been traditionally underserved. Schools should make every

effort to ensure their AP classes reflect the diversity of their student
population. The College Board also believes that all students should
have access to academically challenging course work before they enroll
in AP classes, which can prepare them for AP success. It is only through
a commitment to equitable preparation and access that true equity and
excellence can be achieved.
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Welcome to the AP Art History Course
Planning and Pacing Guides

This guide is one of three course planning and pacing guides designed
for AP Art History teachers. Each provides an example of how to
design instruction for the AP course based on the author’'s teaching
context (e.g., demographics, schedule, school type, setting). These
course planning and pacing guides highlight how the components

of the AP Art History Curriculum Framework — the big ideas and
essential questions, enduring understanding and essential knowledge
statements, learning objectives, and works of art within the image

set — are addressed in the course. Each guide also provides valuable
suggestions for teaching the course, including the selection of
resources, instructional activities, and assessments. The authors have
offered insight into the why and how behind their instructional choices
— displayed along the right side of the individual unit plans — to aid
in course planning for AP Art History teachers.

The primary purpose of these comprehensive guides is to model
approaches for planning and pacing curriculum throughout the

school year. However, they can also help with syllabus development
when used in conjunction with the resources created to support

the AP Course Audit: the Syllabus Development Guide and the four
Annotated Sample Syllabi. These resources include samples of evidence
and illustrate a variety of strategies for meeting curricular requirements.

© 2014 The College Board.
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Instructional Setting

Mercersburg Academy » Mercersburg, PA

School

Student
population

Instructional
time

Mercersburg Academy is a private boarding and day
high school located in Mercersburg, PA.

There are 438 students at Mercersburg Academy.
The student population is diverse with 20 percent
international students and 13 percent students

of color. Many students live regionally within the
states of Pennsylvania, Maryland, West Virginia, and
Virginia. The student body hails from 30 states and
26 nations.

The school year is organized into three 10-week
terms; it begins in early September and ends in early
June. Classes meet four days per week for an average
of b5 minutes. There are 105 class periods before the
first week of AP® Exams.

AP Art History = Course Planning and Pacing Guide = Wells Gray

Student
preparation

Textbooks and
other main
resources

AP Art History is offered to 11th- and 12th-grade
students. The number of students who take the
course varies from eight to 15 each year. Students'
content preparation consists of what they may

have studied in studio art, history, and/or language
courses prior to taking AP Art History. AP World
History is offered in the 10th grade, and it offers a
nice foundation for those students who continue into
AP Art History.

Kleiner, Fred S. Gardner’s Art Through the Ages: A
Global History. 14th ed. Boston: Wadsworth, Cengage
Learning, 2013.

Stokstad, Marilyn. Art History. 3rd ed. Upper Saddle
River, NJ: Pearson, 2007.

© 2014 The College Board. 1



Overview of the Course

The AP Art History course is designed to empower both the educator
and the student. The AP Art History Curriculum Framework, and

its big ideas, essential questions, and learning objectives, fosters a
progressive, proactive pedagogy that is especially relevant to educators
and students living in a global community. The framework also
supports an open-ended approach to teaching, which allows me to offer
myriad learning activities. In teaching this course, I encourage students
to become active contributors to a dynamic environment of ongoing
inquiry — my students take responsibility for their learning.

My ultimate goal in the AP Art History course is not to teach content
but to develop students’ art historical thinking skills through content-
based activities. My course migrates through a progression of
instructional activities, from learning how to describe and analyze

a work of art and explain why it exists to developing advanced
writing skills that lead to clear communication of evidence-based
argumentation. I have created a stimulating approach to teaching and
learning using readings, class discussion, student presentations, a
variety of hands-on projects, film viewing, and museum visits to build
students’ knowledge. I, as an educator, have the power of choice with
the curriculum. It is my hope that this document serves as an organic
guide of ideas that can be tailored to different teachers’ personal
interests, schools, and classrooms.

We commence the year with an introduction to modern art at the

turn of the 20th century — art that rejects tradition yet harbors the
understanding of what came before. This creates a structure for my
preferred approach of continuously connecting works of art to one
another through the use of themes. What comes next — comparing
modern and postmodern art — creates an automatic dynamic for this
to occur. We continue to study the history of art, from global prehistory,
touching on art from all continents, coming full circle to complete the
year learning about art produced in Europe and the Americas. I help
students continuously link concepts, artworks, and artistic traditions.
My students learn about works of art beyond the image set to increase
the clarity, richness, and holistic nature of their understanding of

art history. I find this is an effective way to constantly reinforce
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correlations, develop quick recall of knowledge, and demonstrate the
cyclical nature of art throughout the ages. This approach utilizes all
three big ideas upon which the AP Art History curriculum is based.

Mercersburg Academy students attend 105 class days before the

AP exam; I schedule almost 100 days of study within 10 units.

This allows comfortable, flexible time for students’ art historical
investigations and review of content and ideas in preparation for
assessments throughout the course. I feel very confident that through
this course’s practice, students are well prepared for the AP Exam.

At the beginning of the course, students start their graphic organizers;
throughout the year, these organizers capture information from a
variety of sources (e.g., text, lecture, video, research) for each work of
art and serve as a personal resource for students. The content of each
student’s graphic organizer is expanded as connections are made with
other works of art, and this is how students each create their very own
“illuminated manuscript” — a compilation of images, writing, drawings,
and projects about the works of art they study.

Students experience formative and summative assessments throughout
my course. I use different types of formative assessments to give
students useful information about the quality of their work and how
they can improve their performance. Summative assessments, also in

a variety of formats to address diverse student needs and interests,

are used as more formal evaluations. Students have access to our class
digital intranet conference site and to a class blog that supports sharing
and collaboration.

© 2014 The College Board.



Modern Targeted Enduring Understanding/ Estimated Time:
Essential Knowledge: 13 class sessions

> 4-1,42,4-3

UNIT 1

Guiding Questions:
» How did avant-garde artists deviate from artistic traditions of the past? » How did modern art impact society?

Works of Art Resources Instructional Activities and Assessments

Video Instructional Activity: How Do We Talk about Art? 4 Iintroduce the course as

John Cage: Journeys in We begin the course with a discussion of tradition and change in different interactive and participatory.

Sound art forms, focusing on formal and conceptual aspects. Then students watch I encourage students to offer

A Video Portrait: Chris two videos: one on Chris Burden and one on John Cage. I ask for their raw opinions about works of art,

Burden reactions in an open forum, focusing on identification of commonalities without fear of making mistakes,
between the two artists. I link the idea of tradition to modern art by asking, despite not having yet developed
How do both artists fall within established artistic traditions? How do they a foundational knowledge of art
depart? Through this discussion, students develop an understanding of the historical terms and ideas. I want
qualities of traditional art before 1860 and of the avant-garde in modern art. them to become comfortable
To conclude, I ask students, How do we define art? This introduces the first talking about art.

unit, in which students explore modern art.

(Primary learning objectives addressed: 1.1, 1.2, 1.3, 2.1, 2.2, 3.5)
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UNIT 1

Modern (continued)

Guiding Questions:
» How did avant-garde artists deviate from artistic traditions of the past? » How did modern art impact society?

Works of Art

Resources

Instructional Activities and Assessments

Fate of the Animals*
Self-Portrait as a Soldier

Armored Train in
Action*

Untitled (Collage with
Squares Arranged
according to the Laws of
Chance)*

Fit for Active Service
(Kriegsverwendungs-
fahig)*

Memorial Sheet for Karl
Liebknecht

Merz 19*

The War (Der Krieg) *
Guernica*

The Migration of the
Negro, Panel no. 49

Dream of a Sunday
Afternoon in the
Alameda Park

Fountain (second version)

Kleiner, chapter 29
Stokstad, chapter 31

Ko, “Lesson 1: Concept
Mapping: Working with
Printed Images of Works
of Art and the Student
Sketchbook”

Web

“Diego Rivera's Dream
of a Sunday Afternoon
in Alameda Central
Park, 1947"
“Expressionist Art”
“‘Memorial for Karl
Liebknecht,’ Kathe
Kollwitz (1921) (Culture
- Painting/Drawing/
Etching)”

Formative Assessment: Visual and Contextual Analysis

For homework, students read the textbook chapters and extract essential
information on their choice of five political pieces (from those listed).

In class, they complete a graphic organizer: using the headings Formal
Qualities, Content, and Context, students list words or phrases that describe
how those five artworks communicate a sociopolitical message. I present
the works via PowerPoint, highlighting information about each work's
sociopolitical context and content and the relationship with the work’s
formal elements. Students compare their organizers to what I present to
assess whether they are on the right track. We discuss the political nature of
each work, with students using visual and contextual information from their
organizers to support their ideas.

(Primary learning objectives addressed: 1.1, 1.2, 1.3, 1.4, 3.1)

* Works marked with an asterisk are those from outside
the image set defined in the curriculum framework.

AP Art History = Course Planning and Pacing Guide = Wells Gray

Students are beginning to learn
terms related to an artwork’s
formal design elements, content,
and context. The methodical
nature of this assessment is
useful: Initially students generate
a wide range of answers. I take
time to ensure they understand
the terms and processes of this
sort of analysis, engaging them
throughout with discussion.

I provide written feedback

on the organizers to correct
students’ misconceptions and
praise effective applications of
visual and contextual evidence to
support ideas.

© 2014 The College Board.



UNIT 1

Modern (continued)

Guiding Questions:
» How did avant-garde artists deviate from artistic traditions of the past? » How did modern art impact society?

Works of Art

Resources

Instructional Activities and Assessments

Untitled (Collage with
Squares Arranged
according to the Laws
of Chance) *

Kleiner, chapter 29

Web

Duke University Writing
Studio: Visual Analysis
handout

New Hampshire
Institute of Art:
Contextual Analysis
handout

“Untitled (Collage with
Squares Arranged
According to the Laws
of Chance)”

Instructional Activity: Step-by-Step Analysis

Students review the two analysis documents for homework. In class, we
analyze an artwork together to hone students’ visual and contextual analysis
skills. I project Arp’s collage, and the class describes what they see while a
recorder takes notes on the board. Leading questions include, Which shapes
and colors are used? How are the shapes arranged on the picture plane?
Which media and techniques are used? What was the artist’s intent? I project
Arp’s quote from the MoMA site to inspire contextual analysis, asking
questions such as, How did the Dadaists influence Arp? How is this work
related to the time and place in which it was created? Students provide visual
and contextual evidence to support their assertions. We discuss how visual
and contextual analysis leads to understanding works of art.

(Primary learning objectives addressed: 1.1, 1.3, 2.3)

AP Art History = Course Planning and Pacing Guide = Wells Gray
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UNIT 1

Modern (continued)

Guiding Questions:
» How did avant-garde artists deviate from artistic traditions of the past? » How did modern art impact society?

Works of Art

Resources

Instructional Activities and Assessments

Carson, Pirie, Scott and
Company Building

Les Demoiselles
d’Avignon

The Steerage

The Kiss (Brancussi)
The Portuguese
Goldfish

Improvisation 28 (second
version)

Still Life with Chair
Caning*

Nude, 1925*

Villa Savoye

The Treachery of Images
(This Is Not a Pipe) (La
trahison des images [Ceci
n’est pas une pipe])*

Composition with Red,
Blue and Yellow

The Persistence of
Memory*

Illustration from The
Results of the First Five-
Year Plan

Object (Le Déjeuner en
fourrure)

Fallingwater

Woman Combing Her
Hair*

The Two Fridas

The Jungle

Seagram Building

Kleiner, chapter 29
Stokstad, chapter 31
Web
“Constructivism”

“Inside Matisse: Works
11 The Goldfish”

“The Jungle”

Instructional Activity: Visual and Contextual Presentations

For homework, students research an assigned academic work, complete a
graphic organizer, and write two challenging questions about a different
academic work. In class, students pair up accordingly: one presents his

or her researched work to the class, while the other asks two questions
about the work. Presenters use their graphic organizers in responding.
Challengers’ questions often elicit different perspectives from those of

the presenter; this helps students really understand the material. Each
student presents a work, responds to questions about it, and asks questions
about another student’s assigned work — all the academic works are
analyzed. I then present the architectural works, encouraging students’
questions, discussion, and note-taking via graphic organizer. I ask how these
architectural works are similar in nature to the other studied works.

(Primary learning objectives addressed: 1.1, 3.1)

Kleiner, chapter 29
Stokstad, chapter 31
Web
“Constructivism”

“Inside Matisse: Works
11 The Goldfish”

“The Jungle”

Formative Assessment: Dialogue

I use the questions and comments during each dynamic exchange
(between presenter and challenger) in the previous activity to assess the
presentations and graphic-organizer content. I listen for the use of accurate
visual and contextual information from the organizers and consider the
overall organization and clarity of the presentation.

(Primary learning objectives addressed: 1.1, 3.1)

AP Art History = Course Planning and Pacing Guide = Wells Gray

The class and I provide
constructive feedback to student
presenters, which gives them
the opportunity to gauge their
understanding of the material
they’re presenting; challengers
help them directly identify and
address incomplete knowledge.

© 2014 The College Board.



UNIT 1

Guiding Questions:

Modern (continued)

» How did avant-garde artists deviate from artistic traditions of the past? » How did modern art impact society?

Works of Art Resources

Instructional Activities and Assessments

Web

“What Is Modern Art?”

Instructional Activity: The Modern Age

I divide the class into three groups and each selects one of the following
questions to address the relationship between modern society and the art
world as demonstrated by this unit’'s artwork.

» What does modern society look like?
» What does it mean to be modern?
» How does modernity relate to ideas of tradition and change?

Each group researches their question, considering themes such as urban
versus rural life, industrialization, and technology, as well as modern
politicians, scientists, industrialists, and artists. Students spend two classes
working at the school library and two nights doing homework to prepare

a paper and presentation. Papers should include a title, body with images,
and bibliography with at least five references (one of which must be a text
source or academic paper). Groups present their work to the class.

(Primary learning objectives addressed: 1.3, 2.1, 2.2, 2.3)

Summative Assessment: The Avant-Garde and Artistic Tradition

In a one-hour exam, students fully identify projected images of eight works
of art and explain their art historical significance with respect to modern
society and tradition and change in the art world. They also respond

to 10-15 multiple-choice questions (one image based), one short essay
question (image based), and one long essay question. Attribution and
comparisons are required. I provide commentary on all sections of the exam
to help students identify strengths in understanding as well as problem
areas, with suggestions for overcoming learning obstacles and deepening
understanding of art historical concepts and content.

(Primary learning objectives addressed: 1.1, 1.2, 1.3, 1.4, 2.1, 2.2, 2.3, 3.1, 3.2,
3.4, 3.5)

AP Art History = Course Planning and Pacing Guide = Wells Gray

This assessment evaluates
understanding of the unit’s
learning objectives and content,
and students’ level of success in
thinking critically. The formal
approach to demonstrating
learning mirrors what students
will likely experience in college.

This summative assessment
addresses both of the guiding
questions for this unit.

© 2014 The College Board.



Estimated Time:
17 class sessions

Targeted Enduring Understanding/

Essential Knowledge:
> 10-1, 10-2

Modern, Postmodern, and Global
Contemporary

UNIT 2

Guiding Questions:
» What is the difference between modern and postmodern art? » How has art changed with respect to the
viewer's experience?

Works of Art Resources Instructional Activities and Assessments

Cow with the Subtile Stokstad, chapter 32 Instructional Activity: Modern versus Postmodern Art
Nose* Video Students watch the three videos, which show examples of "outsider" art,
Boneshop of the Heart: and in chapter 32 they read about Jean Dubuffet's Cow with the Subtile Nose
Outsider Art from the in preparation for a discussion of media, form, function, content, and context
American South in postmodern art. Reflecting on works and ideas from Unit 1 relating to
Street Art modern art, artistic traditions, and change, students compare and contrast
postmodern and modern art by analyzing the ways audiences view, respond
to, and interact with both types of work.

(Primary learning objectives addressed: 1.2, 1.3, 2.2, 2.3, 3.2, 3.5)

Universe of Keith Haring

Woman, I Kleiner, chapters 30 Formative Assessment: Formal and Contextual Presentations 4 After each trio’s presentation, the
Flag* and 31 In groups of three, students research an artwork from the list, first class and I provide constructive
Canyon* Stokstad, chapter 32 consulting the textbooks and then expanding to include other sources. feedback on the use of visual and

contextual information to support
ideas. All presenters use the peer
feedback and that I provide to

Groups describe their work’'s formal qualities, context, artistic intent, and
audience response. Student 1 presents the work, explaining why it is
categorized as postmodern; student 2 asks the class conceptual questions

Tropical Garden IT*
Marilyn Diptych

The Bay to expand shared understanding of the work; and student 3 compares and clarify and augment the content
Red Blue Green* contrasts the work and its postmodern qualities with previously studied of their graphic organizers for
Cut Piece* modern works. Each trio ultimately researches and presents three different their work of art.

Big Self-Portrait* works; students rotate through the assigned roles in their group, taking

Lipstick (Ascending) on
Caterpillar Tracks

Untitled * (Judd)
Supermarket Shopper*

S.0.S. Starification
Object Series*

Horn Players

Summer Trees
Androgyn IIT

Pink Panther

Untitled (#228)

(works of art continue)

on a different job with each new work. This is great for getting students to
consider a work from varying perspectives.

(Primary learning objectives addressed: 1.3, 1.4, 3.1, 3.2, 3.3, 3.5)

AP Art History = Course Planning and Pacing Guide = Wells Gray
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Modern, Postmodern, and Global Contemporary (continued)

UNIT 2

Guiding Questions:
» What is the difference between modern and postmodern art? » How has art changed with respect to the
viewer's experience?

Works of Art Resources Instructional Activities and Assessments

(continued)

Dancing at the Louvre,
from the series The
French Collection, Part
I #1

Trade (Gifts for Trading
Land with White People)
FEarth’s Creation

Rebellious Silence, from
the Women of Allah
series

Pisupo Lua Afe (Corned
Beef 2000)

Pure Land

Lying with the Wolf
OIld Man'’s Cloth
Stadia II

Preying Mantra

AP Art History = Course Planning and Pacing Guide = Wells Gray
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Modern, Postmodern, and Global Contemporary (continued)

UNIT 2

Guiding Questions:
» What is the difference between modern and postmodern art? » How has art changed with respect to the
viewer's experience?

Works of Art Resources Instructional Activities and Assessments

Carson, Pirie, Scott and Instructional Activity: Comparing Modern and Postmodern Architecture
Company Building I present the buildings to the class with a PowerPoint lecture, and students
Villa Savoye take notes using their graphic organizers. As a class, we discuss how each
Fallingwater structure demonstrates modern and/or postmodern qualities.

Seagram Building (Primary learning objectives addressed: 1.1, 1.2, 1.4, 3.1)

Solomon R. Guggenheim
Museum*

Sydney Opera House*

House in New Castle

County
Guggenheim Museum
Bilbao
MAXXI National
Museum of XXI Century
Arts
Instructional Activity: Art Museum Trip 4 [ want students to enjoy a
We take a trip to visit the National Gallery and the Hirshhorn Museum museum without academic
and Sculpture Garden. The next day in class, I ask students the following pretense; this is a chance to enjoy
questions: looking at art together. As an
» Which of the works that you saw stand out most in your mind? What aIteI.rnative to a museum visit, the
formal qualities made them so memorable? National Gallery of Art and the

Hirshhorn Museum and Sculpture

» Are any of those works modern or postmodern? What makes them so? .
Garden have websites students

» Did experiencing art in person change your response to it? If so, how? can use to take virtual tours of
» How do modern and postmodern audiences differ in ways they can the collections. The Hirshhorn
experience and respond to works of art? podcast archive includes
gallery talks and exhibition

» Do you respond to a modern work differently than a postmodern one? If so,

how and why? walkthroughs.

(Primary learning objectives addressed: 1.1, 3.2, 3.3, 3.4, 3.5)
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Modern, Postmodern, and Global Contemporary (continued)

UNIT 2

Guiding Questions:
» What is the difference between modern and postmodern art? » How has art changed with respect to the
viewer's experience?

Works of Art Resources Instructional Activities and Assessments
Spiral Jetty Kleiner, chapter 30 Instructional Activity: Introduction to Environmental Installations 4 Andy Goldsworthy creates
Sun Tunnels* Stokstad, chapter 32 Students watch excerpts of the Goldsworthy video in class. For homework, environmental installations using
; * i they write a one-page reaction to Goldsworthy's artistic intentions and natural materials. His art forms

Running Fence Video

] . processes and to the viewer responses he seeks, which they will share with can be linked to others within
The Gates Rivers and Tides X i K
Vi v the class. Students include their personal responses to Goldsworthy and required course content based
N[l::;:::;l eterans his art. In the next class, I introduce the other five earth artists and works on use of natural forces and

for this activity. Students share their reactions to Goldsworthy'’s work, materials.

Horse Chestnut Leaves comparing and contrasting his themes of ephemerality, time, nature, ritual,

and spirituality with the other installation artists' approaches. Students
apply their in-depth and focused understanding of Goldsworthy’s work to
deepen their holistic understanding of environmental installations.

(Primary learning objectives addressed: 1.4, 2.3, 3.2, 3.3, 3.5)
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UNIT 2

Guiding Questions:
» What is the difference between modern and postmodern art? » How has art changed with respect to the

viewer's experience?

Works of Art

Resources

Modern, Postmodern, and Global Contemporary (continued)

Instructional Activities and Assessments

Narcissus Garden

The Portable War
Memorial*

A Book from the Sky

En la Barberia no
se Llora (No Crying
Allowed in the
Barbershop)

Electronic Superhighway
The Crossing
Darkytown Rebellion

The Swing (after
Fragonard)

After “Invisible Man”
by Ralph Ellison, The
Prologue*

Band*
Shibboleth

Kui Hua Zi (Sunflower
Seeds)

One Million Bones*

Kleiner, chapter 31
Stokstad, chapter 32

Bishop, “Introduction:
Installation art and
experience”

Web
“Mark Jenkins”

“One Million Bones: The
Project”

“Top 10 Most Stunning
Art Installations in 2013”

Instructional Activity: Applying Understanding to Create an Installation
I present the artworks as students complete graphic organizers and then

discuss how installations differ from art forms such as sculpture and painting.

They research the process of creating an installation by reading Bishop and
the online resources. Students identify an audience response they'd like

to elicit and make a detailed written plan and drawing of an installation

that demonstrates that intent. They consider formal elements, materials,
construction techniques, siting, cost, permanence, maintenance, and target
audiences. Students then use their written plans and drawings to create a
madguette using simple materials such as cardboard, paper, foamcore, wire,
and balsa wood. Models are presented to the class for critique relating to
how each installation addresses its intended purpose. Students discuss how
their work was informed by the installations they studied.

(Primary learning objectives addressed: 1.2, 1.3, 2.3, 3.2, 3.5)
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This is a fun, hands-on project for
students to engage in after several
weeks of academic presentations
to balance modes of learning.
When the activity concludes,
images of the students’ models
are uploaded to the class blog

for further discussion and future
reference.

To enhance the activity, I invite
an installation artist to present a
lecture and slideshow.

© 2014 The College Board.
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Modern, Postmodern, and Global Contemporary (continued)

UNIT 2

Guiding Questions:
» What is the difference between modern and postmodern art? » How has art changed with respect to the
viewer's experience?

Works of Art Resources Instructional Activities and Assessments
Summative Assessment: Modernism, Postmodernism, and Viewer 4 This summative assessment
Experience addresses both of the guiding
Using their collection of completed graphic organizers from Units 1 and 2 questions for this unit.

as a resource, students select two works of art they have studied — one
modern and one postmodern — and spend 30 minutes per work writing an
essay that responds to the following prompts:

» Fully identify the works you selected.

» For each work, describe how the artist intended for viewers to respond.
Explain how the artist used form and content to elicit that specific
response from viewers. Be sure to use visual and contextual evidence
related to each work to support your answer.

» Compare and contrast the two works, explaining which aspects of each
work, both formal and contextual, support its categorization as modern or
postmodern.

(Primary learning objectives addressed: 1.1, 1.2, 1.3, 1.4, 2.1, 3.1, 3.2, 3.5)
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UNIT

v1 Global Prehistory and Ancient
Mediterranean

Guiding Question:
» What do artifacts and architecture tell us about the nature of being human?

Works of Art

Resources

Targeted Enduring Understanding/

Essential Knowledge:
> 1-1,1-2,1-3, 2-1, 2-2, 2-3, 24, 2-5

Instructional Activities and Assessments

Estimated Time:
12 class sessions

Apollo 11 stones
Great Hall of the Bulls

Camelid sacrum in the
shape of a canine

Catalhoyuk*

Running horned woman
Bushel with Ibex motifs
Anthropomorphic stele
Jade cong

Stonehenge

The Ambum Stone
Tlatilco female figurine

Terra cotta fragment

Cunliffe, chapters 4 (pp.

88-100 and 107) and 6
(pp. 140-154)

Web
“Ancient Chinese
Jades”

Gugliotta, “The Great
Human Migration”

“History of the
Excavations”

“Introduction to
Prehistoric Art, 20,000—
8000 B.C.”

“Neolithic Site of
Catalhoyik”

“Prehistoric Stone
Sculpture from New
Guinea”

Instructional Activity: Global Prehistory

For homework, students read about prehistoric migration and early
settlements. In class, students use Padlet.com to map migration routes over
time that culminated between the Tigris, Euphrates, and Nile Rivers and
supported “domesticated” Mesopotamian and Egyptian cultures. I create
an outline of enduring understanding and essential knowledge statements
and employ the 11 works from the image set to illustrate them. Together
the class visually analyzes each work as I provide background information.
Students record ideas in their notebooks and create a graphic organizer for
each work. We consider the works as a group, with students identifying
common themes of representation and inferred function and content.

(Primary learning objectives addressed: 1.1, 1.3, 3.2, 3.3)

AP Art History = Course Planning and Pacing Guide = Wells Gray

We study Catalhdylik to learn
about early domestic architecture
and how it relates to global

© 2014 The College Board.
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Padlet.com

UNIT 3

Guiding Question:
» What do artifacts and architecture tell us about the nature of being human?

Works of Art

Resources

Global Prehistory and Ancient Mediterranean (continued)

Instructional Activities and Assessments

White Temple and its
ziggurat

Great Pyramids
(Menkaura, Khafre,
Khufu) and Great Sphinx

Ziggurat of Ur*

Temple of Amun-Re and
Hypostyle Hall

Mortuary temple of
Hatshepsut

Hanging Gardens of
Babylon*

Ishtar Gate of Babylon*

Temple of Artemis
at Ephesus (modern
Selguk, Turkey)*

Audience Hall (apadana)
of Darius and Xerxes

Temple of Minerva (Veii,
near Rome, Italy) and
sculpture of Apollo

Tomb of the Triclinium
Statue of Zeus at Olympia*

Mausoleum at
Halikarnassos (modern
Bodrum, Turkey)*

Colossus of Rhodes*

Lighthouse of
Alexandria*

Colosseum (Flavian
Amphitheater)

Forum of Trajan
Pantheon

Catacomb of Priscilla

Dunn, various selections

Landels, various
selections

National Geographic

Society, various
selections

Video
Ancient Discoveries:
Mega Machines

Instructional Activity: Ancient Architectural Engineering

Students read the text resources before class. In class, I present the research
question, How did ancient civilizations demonstrate their power through
monumental architectural constructions? Then we view the video. Students
team up and select one of the amazing ancient architectural structures to
research. Teams research the building methods, materials, techniques, and
technology used to construct their selected monument. They prepare and
present a short lecture with projected images in which they describe their
monument’s context and how it functioned as a demonstration of power,
answering the question, What does the monument tell us about the culture
that produced it? As the presentations are given, students independently
complete a graphic organizer for every monument presented.

(Primary learning objectives addressed: 1.2, 1.3, 3.2)

AP Art History = Course Planning and Pacing Guide = Wells Gray

© 2014 The College Board.
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UNIT 3

Guiding Question:
» What do artifacts and architecture tell us about the nature of being human?

Works of Art

Resources

Global Prehistory and Ancient Mediterranean (continued)

Instructional Activities and Assessments

Palette of King Narmer

Statues of votive
figures, from the Square
Temple at Eshnunna
(modern Tell Asmar,
Iraq)

Seated scribe

Standard of Ur from

the Royal Tombs at Ur
(modern Tell el-Mugayyar,
Iraq)

Bull-headed lyre from
tomb 789*

King Menkaura and
queen

Victory Stele of Naram-
Sin*
The Code of Hammurabi

Akhenaton, Nefertiti,
and three daughters

Tutankhamun’s tomb,
innermost coffin

Last Judgement of
Hu-Nefer, from his tomb
(page from the Book of
the Dead)

Lamassu from the
citadel of Sargon II,
Dur Sharrukin (modern
Khorsabad, Iraq)

Kleiner, chapters 2, 3,
and 36

Stokstad, chapters 1-3

Web
“Ancient Egypt Kings
and Queens”

Covington,
“Mesopotamian
Masterpieces”

“Egypt’s Golden
Empire: A Day in the
Life”

“List of Rulers of
Mesopotamia”

Formative Assessment: Ancient Mediterranean

Students read the textbook chapters prior to class. In class, they form
teams of two or three. Teams select an artwork and apply the approach
modeled in the previous lesson to create a presentation. They research
their work, citing and synthesizing three sources and relating the work to
enduring understanding and essential knowledge statements, and present
it to the class. After each presentation, I ask the class to describe how the
form of the work is related to its use and context. How does it represent or
deviate from artistic traditions? Does it relate to themes identified among
prehistoric works? Students record information using graphic organizers.
For homework, they identify a work contextually similar to the one they
presented and write an essay comparing and contrasting the works on the
basis of content.

(Primary learning objectives addressed: 1.1, 1.3, 2.1, 3.1, 3.5)

AP Art History = Course Planning and Pacing Guide = Wells Gray

As each team presents its work to
the class, other students expand
their graphic organizers based on
what their peers share and the
constructive feedback I provide
after the presentations. I also
provide written feedback on the
graphic organizers. Students
revise their presentations based
on the feedback and upload
them to the class blog as shared
resources.

© 2014 The College Board.
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UNIT 3

Guiding Question:
» What do artifacts and architecture tell us about the nature of being human?

Works of Art

Resources

Global Prehistory and Ancient Mediterranean (continued)

Instructional Activities and Assessments

Athenian agora
Anavysos Kouros

Peplos Kore from the
Acropolis

Sarcophagus of the
Spouses

Temple of Minerva (Veii,
near Rome, Italy) and
sculpture of Apollo

Kritios Boy*

Niobides Krater
Doryphoros (Spear Bearer)
Acropolis

Grave stele of Hegeso
Apoxyomenos *

Winged Victory of
Samothrace

Great Altar of Zeus and
Athena at Pergamon

House of the Vettii

Alexander Mosaic from
the House of Faun,
Pompeii

Seated boxer

Head of a Roman
patrician

Augustus of Prima Porta

Equestrian statue of
Marcus Aurelius*
Ludovisi Battle
Sarcophagus

Kleiner, chapters 5 and 6

Stokstad, chapter b

Web

“Ancient Greece (and
Rome)”

“The Body Beautiful in
Ancient Greece”

Instructional Activity: Beauty Across Time

Students read the resources before we begin. We spend several classes
analyzing figural and architectural forms, working toward understanding
Greek and Roman ideals. We investigate how artistic ideals were influenced
by belief and by previous and concurrent cultures. Students analyze

artistic intent, content, and relationships of form and context for the works,
considering the question, How and why does each work represent an artistic
tradition or deviation? I discuss the background of each work to expand
contextual understanding of people’s behaviors and relationships. For
homework, students select a figural work from this activity and the previous
one to compare. They write an essay about the similarities and differences
in how ideal human form is represented, employing visual and contextual
evidence to support their premises.

(Primary learning objectives addressed: 1.1, 1.2, 1.3, 1.4, 2.1, 3.2, 3.5)

AP Art History = Course Planning and Pacing Guide = Wells Gray

It is important for students to
understand how developments

in other disciplines parallel
developments in artistic
production. It’s also essential

for students to realize the many
diverse influences upon Greek and
Roman art and architecture, as
well as the influence of Greek and
Roman art on subsequent forms.

© 2014 The College Board.
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Global Prehistory and Ancient Mediterranean (continued)

UNIT 3

Guiding Question:
» What do artifacts and architecture tell us about the nature of being human?

Works of Art Resources Instructional Activities and Assessments

Summative Assessment: Art as an Indicator of Human Nature
Students select two works from the art we've studied in this unit — one
architectural form and one figural representation — and use the graphic
organizers they have for those works to write an essay. In their essays,
students fully identify each work and respond to the following prompts:

» Describe the function of each work.

» What does each work tell us about the people who made and used it? Use
visual evidence from both works to support your hypothesis.

» How do the design elements of these works relate to specific human
behaviors or activities? Identify a design feature from each work and
explain how it informs assumptions about the people who used the work.

(Primary learning objectives addressed: 1.1, 1.4, 3.1, 3.2)

AP Art History = Course Planning and Pacing Guide = Wells Gray

Students exchange essays with

a partner, score them using a
rubric, and write at least one
positive comment about the essay
and one suggestion about how

to strengthen and clarify the
arguments presented. I review
the evaluations and provide
additional comments.

This summative assessment
addresses the guiding question for
this unit.

© 2014 The College Board.
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UNIT 4

Indigenous Americas

Guiding Question:

» What does the art of the Indigenous Americas demonstrate about humans’ relationships with the natural world?

Works of Art

Resources

Targeted Enduring Understanding/

Essential Knowledge:
» 5-1,5-2,5-3,5-4,5-5

Instructional Activities and Assessments

Camelid sacrum in the
shape of a canine

Tlatilco female figurine
Chavin de Huantar
Burial mask*
Yaxchilan

Stele D portraying Ruler
13*

Shaman effigy pendant*

Templo Mayor (Main
Temple)

Ruler’s feather
headdress (probably of
Motecuhzoma II)

Maize cobs

All T"ogapu tunic
Bandolier bag
Transformation mask
Painted elk hide

Black-on-black ceramic
vessel

Kleiner, chapter 18
Stokstad, chapter 12

Web

Abu Hadel, “Why
Native American Art
Doesn’t Belong in the
American Museum of
Natural History”

“From Early Village
to Regional Center
in Mesoamerica: An
Investigation of
Lifestyle and Health”

Hertz, “A New Course
in American Studies
Explores the Importance
of Indigenous Art and
Its Marginalization by
the Mainstream Art
World”

“The Inca Empire:
Children of the Sun”

Platts, “The Ancient
Incas”

“Science at the
Museum: Analyzing a
Fifteenth Century Inca
Corn Stalk”

Instructional Activity: Mapping Artifacts

Before class, students read the textbook chapters and summarize in their
notebooks. I create and display a large outline map of North, Central, and
South America upon which students will identify and share important
concepts for the entire content area. In class, student teams select a work
and conduct research. Using large sticky notes, they create a placeholder on
the map with identifying information for their work of art along with an icon
to visually represent its most important features. Using their class notes,
teams then add several key terms that describe function, content, and/or
context of their selected works. As we complete each activity in this unit,
students add information (e.g., text, drawings, images, diagrams, resource
citations, questions) to the map, constructing a collage of knowledge.

(Primary learning objectives addressed: 1.1, 2.1, 3.1, 3.5)

AP Art History = Course Planning and Pacing Guide = Wells Gray

Estimated Time:
9 class sessions

© 2014 The College Board.
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UNIT 4

Guiding Question:

» What does the art of the Indigenous Americas demonstrate about humans’ relationships with the natural world?

Works of Art

Resources

Indigenous Americas (continued)

Instructional Activities and Assessments

Chavin de Huéntar

Mesa Verde cliff
dwellings

Yaxchilan
Great Serpent Mound

Templo Mayor (Main
Temple)

City of Cusco, including
Qorikancha (Inka

main temple), Santo
Domingo (Spanish
colonial convent), and
Walls at Sagsa Waman
(Sacsayhuaman)

City of Machu Picchu

Totem pole and
longhouse*

Kleiner, chapter 18
Stokstad, chapter 12
Moffet, Fazio, and
Wodehouse, chapter 10

Web
“Andean South

American Culture Area:

Chavin Culture”

“Longhouses, Canoes,
and Totem Poles”

Instructional Activity: Indigenous Architecture, Part 1

For homework, students read the resources, select one architectural
monument, research the monument, and synthesize their findings, citing
three sources. Their research should address context with an emphasis on
siting and audience, function, materials and technology, and content.

(Primary learning objectives addressed: 1.3, 1.4, 2.1, 2.3, 3.2)

Instructional Activity: Indigenous Architecture, Part 2

We review the functions of architecture (e.g., shelter, storage, resource
management, social organization, commemoration) based on our studies.
Together we analyze each structure, investigating how the site, structure,
and features contribute to the purpose for which it was designed. Students
explain how each monument facilitates people’s interactions with one
another and with other natural and supernatural entities. Students share
their research from the previous activity, and I augment their findings with
information about each monument, its background, and related structures
that influenced and were influenced by the form. Students add to the
keywords listed on our concept map.

(Primary learning objectives addressed: 1.3, 1.4, 2.1, 2.3, 3.2)

Formative Assessment: Cross-Cultural Connections

For all 14 works of this content area, students identify and list a comparable
work from a different content area that relates to a similar theme, and in
each case they explain in writing how the two works are related according
to the theme, using formal and contextual evidence to support their
positions. Students exchange lists with a classmate. After reading each
other’s lists and explanations, the pairs discuss the thematic connections,
offering challenges or support for each other's ideas. Students record and
respond to their partners’ ideas before handing the lists in to me.

(Primary learning objectives addressed: 1.1, 3.1, 3.5)

AP Art History = Course Planning and Pacing Guide = Wells Gray

I give students written comments
on the strength of thematic
connections, suggesting
alternative themes and sharing
sources of additional information
to support their assertions.

© 2014 The College Board. 20



UNIT 4

Guiding Question:
» What does the art of the Indigenous Americas demonstrate about humans’ relationships with the natural world?

Indigenous Americas (continued)

Works of Art Resources Instructional Activities and Assessments
Painted elk hide Web Instructional Activity: Traditions over Time
“Codsiogo” For homework, students read and summarize the resources. In class, we

“North American Art:
Scenes of Plains Indian
Life”

discuss how ideas of tradition and change apply to Cody’'s work. Who was
the original audience for hide paintings? What was their traditional form
and content? How and why did the audience, form, and content change?
How are these changes apparent in the media and techniques used for hide
painting? How do the purposes of earlier and later hide paintings relate?
What does this tell us about the interactions between indigenous and
colonizing people?

Students consider whether it is common for artists to change their
production in response to audiences. They cite examples to support their
responses. I ask, Is it important to preserve artistic traditions, to embrace
change, or both? How might both be achieved?

(Primary learning objectives addressed: 1.2, 1.3, 1.4, 2.1, 2.2. 3.2, 3.3)

Tlatilco female figurine
Burial mask*

Stele D portraying Ruler
13*

Chavin de Huantar
Shaman effigy pendant*

Templo Mayor (Main
Temple)

Ruler’s feather
headdress (probably of
Motecuhzoma II)

All T’ogapu tunic
Bandolier bag

Transformation mask

Kleiner, chapter 18
Stokstad, chapter 12

Web

Bendersky, “Tlatilco
Sculptures, Diprosopus,
and the Emergence of
Medical lllustrations™”

“Mask with Earrings
and Incrustation”

Instructional Activity: Knowledge and Belief

Regalia in contemporary cultures, from protective gear to brand logos,
communicate roles and status. Contemporary human representation in

road signs, selfies, and political cartoons vary greatly in purpose. Students
consider these ideas as we examine indigenous American costume and
portrayals of people as they relate to knowledge and belief. I assign student
teams artworks to research, and they create annotated digital imagery to
address the following questions:

» How does the work convey knowledge or belief?

» How does it connect the subject/wearer to others (human and otherwise)?
» What does it tell us about the role and status of the subject/wearer?

» How were audiences intended to respond?

Annotations consist of text and images added to the original work. Each
team explains its annotated image to the class. I guide a discussion that
students record using graphic organizers. The annotated images are
uploaded to the class blog as a shared resource.

(Primary learning objectives addressed: 1.1, 1.3, 1.4, 3.2)

AP Art History = Course Planning and Pacing Guide = Wells Gray

By this point, students have a
growing collection of graphic
organizers. I suggest they label

a bound collection of their
organizers using color-coded page
tabs, with colors signifying topics
like “architecture” and themes
like “power.”

© 2014 The College Board. 21



Indigenous Americas (continued)

UNIT 4

Guiding Question:
» What does the art of the Indigenous Americas demonstrate about humans’ relationships with the natural world?

Works of Art Resources Instructional Activities and Assessments

Summative Assessment: Redefining the Canon

To begin, students identify an indigenous American culture not represented
in the image set. They each select an artwork from the culture and begin to
write an essay that explains, using visual and contextual evidence, why the
work is significant. How does it convey artistic traditions and cultural ideals?
How are its materials, construction, and content significant? Students then
choose an artwork from the image set that should be replaced by their
artwork. They continue their essays, comparing and contrasting the two
works to demonstrate the superiority of their chosen work as an essential
cultural icon that AP Art History students must know as part of their
understanding of indigenous American art history.

(Primary learning objectives addressed: 1.4, 2.1, 2.2, 2.3, 3.1, 3.4)

AP Art History = Course Planning and Pacing Guide = Wells Gray

This summative assessment
addresses the guiding question for
this unit.

© 2014 The College Board. 22



West and Central Asia

UNIT 5

Guiding Question:

Targeted Enduring Understanding/
Essential Knowledge:

> 7-1,7-2,7-3,7-4

» How do works of art support secular and sacred practices?

Works of Art Resources Instructional Activities and Assessments
Basin (Baptistére de Kleiner, chapter 10 Instructional Activity: Cultural Convergence
St. Louis) Stokstad, chapter 8 Students read the chapters prior to class. In class, we go over the enduring

The Ardabil Carpet

understandings. I explain the importance of West and Central Asia as a
place of cultural convergence, and we review any relevant works previously
studied. Students refer to and augment their notes as we analyze the two
works. They should consider the following questions:

» How were the Mamluks and Savafids related?
» What do materials, techniques, and motifs tell us about these cultures?
» Who were the audiences for each work? How did they respond?

Students compare the works based on how they demonstrate cultural
convergence and convergence of secular and sacred realms, adding
comments to their graphic organizers. I record ideas, making a reference
chart demonstrating the alignment of these works with the guiding question
and enduring understandings.

(Primary learning objectives addressed: 1.3, 2.1, 3.2, 3.3, 3.5)

Petra, Jordan: Treasury Web
and Great Temple “Buddhism and
Buddha Buddhist Art”

“Images of the Buddhist
Caves of Bamiyan”

“Petra”

Instructional Activity: Bamiyan and Petra: A Comparison

Continuing to investigate themes of convergence, we virtually explore
Bamiyan and Petra. Students form two groups and research each site to
respond to the following questions:

» Describe the historical, cultural, and geographic context of the site.

» How did the site support cultural convergence?

» How are secular and sacred functions evidenced?

» How do materials and construction techniques affect audience responses?
» Which artistic traditions likely influenced the work?

» How did the work influence subsequent works of art?

The two groups present images (via PowerPoint) to support the findings
they share with the class. As a class, we discuss each monument in its
entirety, with students taking notes as I guide dialogue. Students turn in
their research notes, including citations.

(Primary learning objectives addressed: 1.3, 2.1, 2.3, 3.2)

AP Art History = Course Planning and Pacing Guide = Wells Gray

Estimated Time:
4 class sessions

© 2014 The College Board.
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UNIT 5

Guiding Question:
» How do works of art support secular and sacred practices?

Works of Art

Resources

West and Central Asia (continued)

Instructional Activities and Assessments

Folio from a Qur’'an

Bahram Gur Fights
the Karg, folio from
the Great II-Khanid
Shahnama

The Court of Gayumars,
folio from Shah
Tahmasp's Shahnama

Kleiner, chapter 10

Web

“Folio From A
Shahnama: Bahram Gur
Kills The Unicorn”

“The Morgan Treasures
of Islamic Manuscripts”

Instructional Activity: Text and Image

I present the works to the class in the following format: we examine the
artist, the technology used to produce the work, the intended purpose and
audience, the relationship between text and image, and how the work
demonstrates and deviates from artistic traditions. I include an image of
each work in a set of four related works, and students identify the works
that are most similar based upon formal qualities. I explain the background
of the other works to expand on students’ observations. After analyzing
each work, we consider the group, comparing and contrasting style and
content. How are rules for representation demonstrated? I help students
make connections with other narrative works within and beyond the content
area, encouraging them to substantiate the basis of the relationships they
describe.

(Primary learning objectives addressed: 1.2, 1.3, 1.4, 2.1, 2.3, 3.4, 3.5)

Text and image is an excellent
theme to apply in comparing
works of art across content areas.
I encourage students to be open-
minded about their definitions of
text — it doesn’t mean just letters
and words.

Formative Assessment: Asking Good Questions

Using assigned readings and the research notes from their graphic
organizers, students apply their understanding of this unit's content to
individually write a set of 10 multiple-choice questions to address the most
significant ideas of the unit. At least one question must connect works
studied thus far in this content area with works previously studied in other
content areas. Sample exam questions from the curriculum framework serve
as models: students’ questions should identify which learning objectives
(they are encouraged to target many) and enduring understanding/essential
knowledge statements are addressed. After students create their question
sets, we discuss assessment logic — how to make good choices within a
group of possible answers to a question. Students then exchange questions,
answer them, return them to their author for scoring, and hand them in to
me.

(Primary learning objectives addressed: varies based on students’ questions)

AP Art History = Course Planning and Pacing Guide = Wells Gray

To assist students, I provide them
with information on creating
multiple-choice items (source
listed in Unit 5’s supplementary
resources).

I give students feedback on

the questions they wrote,
noting clarity, accuracy, and
significance of concepts and
content addressed. I also make
sure students know the correct
answers to questions and
suggest resources to strengthen
understanding.

© 2014 The College Board.
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UNIT 5

Guiding Question:
» How do works of art support secular and sacred practices?

Works of Art

Resources

West and Central Asia (continued)

Instructional Activities and Assessments

Mosque of Selim IT
The Kaaba

Jowo Rinpoche,
enshrined in the
Jokhang Temple

Dome of the Rock

Great Mosque (Masjid-e
Jameh)

Kleiner, chapter 10
Stokstad, chapter 8
Web

“Jokhang Temple,
Lhasa”

Instructional Activity: Sacred Spaces

Before class, students read and synthesize the textbook content. In class,
I present Jowo Rinpoche and its history, including sacred and political
functions within the Buddhist Jokhang Temple. I describe aspects of
Buddhist beliefs and practices evidenced in the temple, relating this to
other representations of Buddha. We apply this approach to the Dome of
the Rock, studying how form, function, audience, and interpretations have
changed over time, and analyzing the sacred and political significance of
the monument and associated rituals. We investigate the Kaaba to deepen
understanding of Islamic sacred sites and relate it to the Great Mosque,
again studying changes over time, sacred and political significance, and
demonstration of artistic traditions. I project plans of each monument and
teach architectural features by relating functions. We compare and contrast
the five monuments.

(Primary learning objectives addressed: 1.3, 1.4, 2.1, 3.2, 3.3, 3.5)

Summative Assessment: Attribution

Expanding on the strategy modeled in the earlier text and image activity,
students construct a short essay question requiring attribution of an
unknown secular or sacred (or both) work based on what they've learned in
this unit. In addition to addressing LO 3.4 (attribution), the question must
address one other learning objective. When writing their questions, students
identify the work in the image set, the unknown work, and the learning
objectives addressed. Students exchange questions (without identification
of the unknown works), respond, and return them to their partner who
evaluates the response based on strength and accuracy of the arguments
presented. Partners share evaluations and record each other’s feedback.
Students hand in their work for further evaluation and feedback.

(Primary learning objectives addressed: 2.3, 3.3, 3.4, 3.5)

AP Art History = Course Planning and Pacing Guide = Wells Gray

This summative assessment
addresses the guiding question for
this unit.
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UNIT 6

South, East, and Southeast Asia

Guiding Question:
» Why do artists use specific materials and techniques?

Targeted Enduring Understanding/

Essential Knowledge:
> 8-1,8-2,8-3,84

Works of Art Resources Instructional Activities and Assessments
Shwedagon Pagoda* Kleiner, chapters 15, 16, Instructional Activity: Knowledge and Belief, Part 1
Buddha and 32 Before class, students review the enduring understanding and essential

Jowo Rinpoche,
enshrined in the
Jokhang Temple

Great Stupa at Sanchi
Longmen caves
Todai-ji

Borobudur Temple
Ryoan-ji

Emerald Buddha*

Stokstad, chapters 9
and 23

Web
“Longmen Grottoes”

“The Mountain of Gold”

knowledge statements for this unit and access overviews of each new
Buddhist monument listed. In class, we revisit the Bamiyan Buddha and
Jowo Rinpoche, reviewing their defining features. We then compare
Bamiyan with the Longmen caves, analyzing contexts and relating them to
similarities and differences in form and function. I focus on the materials and
construction technologies and their influence on artistic production as we
continue the conversation begun in the previous unit about representations
of Buddha. Next, I guide students as they compare (with similar foci)
Ryoan-ji with Todai-ji and Borobudur with the Great Stupa.

(Primary learning objectives addressed: 1.3, 2.1, 2.2, 3.5)

Estimated Time:
5 class sessions

Buddha

Jowo Rinpoche,
enshrined in the
Jokhang Temple

Great Stupa at Sanchi
Longmen caves
Todai-ji

Borobudur Temple

Ryoan-ji

Instructional Activity: Knowledge and Belief, Part 2

I divide the class into three groups. Based on the work we've done together
in class, each group creates a holistic visual representation to illustrate the
relationships of the seven monuments using their choice of media. Groups
have several days to do research and develop their representations.

Groups present their representations to the class. I encourage students

to accompany me in asking questions to clarify connections among the
monuments and highlight the unique aspects of each one. When all groups
have presented, together we identify common and effective approaches

to depicting the information. We also note distinctive perspectives among
the presentations and discuss ideas that were challenging to address and
understand. Digital copies of each representation are uploaded to the class
blog.

(Primary learning objectives addressed: 1.3, 2.1, 2.2, 3.3, 3.5)

AP Art History = Course Planning and Pacing Guide = Wells Gray

Students’ holistic visual
representations may include
photos, drawings, diagrams,
images of other works of

art, contextual images, and
annotations. They may be created
using a variety of media and
techniques, from low- to high-tech.

© 2014 The College Board.
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UNIT 6

Guiding Question:

South, East, and Southeast Asia (continued)

» Why do artists use specific materials and techniques?

Works of Art Resources

Instructional Activities and Assessments

Formative Assessment: Knowledge and Belief, Part 3

Student pairs select a material, a technique, or content they believe is
central to Buddhist architectural tradition. From their class notes, graphic
organizers, and research, they select a material, a technique, or content
central to the tradition of a different belief system. Students compare and
contrast the materials, techniques, and content, explaining how artists
working within each tradition used them to elicit a specific response from
audiences. Pairs write a collaborative essay in response to the challenge,
citing references and specific architectural examples from both traditions.

(Primary learning objectives addressed: 1.3, 2.1, 2.2, 3.3, 3.5)

Kleiner, chapters 16, 33,
and 34

Stokstad, chapter 25

Gold and jade crown

Travelers among
Mountains and Streams

Night Attack on the Web
Sanj6 Palace

The David Vases

White and Red Plum
Blossoms

Under the Wave off
Kanagawa (Kanagawa
oki nami ura), also
known as the Great
Wave, from the series
Thirty-six Views of
Mount Fuji

“Golden Treasures: The
Royal Tombs of Silla”

“Red and White Plum
Blossoms”

I write comments on students’
essays, calling out successful
arguments that provide
accurate and detailed evidence
of understanding architectural
traditions, relationships of
knowledge and belief, use of
materials and technology, artistic
intent, and audience response.
I correct misconceptions and
suggest additional review to
address gaps in understanding.

Instructional Activity: The Natural World

Before class, students research each work to become familiar with form,
content, and context. In class, I present the works as a group, asking
students to suggest themes that relate them. Using “natural world,”

we analyze each work, discussing content, context, style, and meaning.
Students recall previously studied stylized natural imagery. Does knowledge
and belief about nature parallel how artists represent it? I show additional
works illustrating a breadth of media traditions (e.g., jade carving, ceramics,
silk painting, printmaking, metalwork), and I explain their origins and
influence. For homework, students choose a work and write about it

based on what the artist tells us about human relationships and humans’
relationships with natural and supernatural worlds.

(Primary learning objectives addressed: 1.2, 1.4, 2.1)

AP Art History = Course Planning and Pacing Guide = Wells Gray

This activity offers a great
opportunity for cross-content
connections based on the “natural
world” theme.
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UNIT 6

Guiding Question:
» Why do artists use specific materials and techniques?

Works of Art

Resources

South, East, and Southeast Asia (continued)

Instructional Activities and Assessments

Night Attack on the
Sanjé Palace

Kleiner, chapter 16

Web

“A Brief History of the

Heiji Disturbance”

Instructional Activity: Historical Narrative
Based on a resource review, students respond to the following prompts in
their notebooks before class:

» What is the Heiji scroll?

» Explain the art historical significance of Night Attack on the Sanj6é Palace.
» Describe how artistic tradition is demonstrated in the piece.

» Identify art historical themes addressed.

In class, students share their responses as we analyze the work. Discussion
centers on historical narrative, which is a topic studied throughout the
course. Students name additional works that convey narratives of conflict
and power. Next, I project the work with another work demonstrating
historical narrative that students select. While referring to their notes,
students compare and contrast the works as I record their responses.

We discuss their observations. Students explain the essential steps of
comparative analysis and describe how it supports their understanding of
works of art.

(Primary learning objectives addressed: 1.3, 1.4, 2.3)

Angkor, the temple of
Angkor Wat, and the
city of Angkor Thom,
Cambodia

Lakshmana Temple

Shiva as Lord of Dance
(Nataraja)

Kleiner, chapter 15
Stokstad, chapter 9
Web

“Angkor”

“Different Names of
Lord Shiva”

“Hinduism and Hindu
Art”

“Lakshmana Temple,
Khajuraho”

“Lost City of Angkor
Wat”

“Shiva”

Instructional Activity: Hindu Art and Architecture

I project an image of Shiva and lead a visual analysis, introducing Hindu
beliefs and practices and supplementing students’ observations by
explaining the symbolism and context. I show other representations of
Shiva and describe the origins and transmission of Hinduism. We proceed
to Lakshmana Temple, analyzing how it supports sacred practices. Given
Angkor’'s enormity and complexity, I ask students for input on which
aspects to concentrate on to understand the monument. Referring to the
curriculum framework and geographic, historic, and cultural guideposts,
plus experiences learning about other vast monuments, together we create
an outline of features to study (which I then use to prepare for the next
class). Students discuss defining architectural, sculptural, and narrative
components of the monument, summarizing the information in their visual
organizers.

(Primary learning objectives addressed: 1.3, 2.1, 2.2, 3.5)

AP Art History = Course Planning and Pacing Guide = Wells Gray

I find the Freer [Sackler

Web resources relating to
contemporary and cross-cultural
representations of Shiva (included
in the unit’s supplementary
resources) are not to be missed
and are of great interest to
students.
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UNIT 6

Guiding Question:
» Why do artists use specific materials and techniques?

Works of Art

Resources

South, East, and Southeast Asia (continued)

Instructional Activities and Assessments

Terra cotta warriors
from mausoleum of the
first Qin emperor of
China

Funeral banner of Lady
Dai (Xin Zhui)

Portrait of Sin Sukju
(1417-1475)

Jahangir Preferring a
Sufi Shaikh to Kings

Taj Mahal

Chairman Mao en Route
to Anyuan

Kleiner, chapters 16
and 32

Stokstad, chapters 10
and 23

Web

“The Cult of Mao's
Personality”
“Noble Tombs at
Mawangdui”

“Understanding South
Asian Art”

Instructional Activity: Identity

I divide the class into six groups and assign each group a work to research
for homework and prepare to teach to the class. Students use the research
prompts below, cite three resources, and create a formative assessment to
gauge classmates’ understanding.

» Describe how this work of art addresses identity.

» Explain the contextual information needed to understand the form,
function, and content of the work.

» How was the work created?

» Analyze how this work demonstrates and/or deviates from artistic
traditions.

» To which other work within this set is your assigned work most closely
related? Explain the relationship.

Each group presents their lesson and then gives their formative assessment.

I provide feedback on each group’s presentation and address missing
information and misconceptions that arise.

(Primary learning objectives addressed: 1.1, 1.3, 1.4, 2.1, 3.5)

Forbidden City

Kleiner, chapter 33
Stokstad, chapter 24
Web

“Forbidden City (Palace
Museum)”

“The Palace Museum:
Museum Routes”

Formative Assessment: Educational Travel Guide

Students envision themselves as potential leaders of a Forbidden City tour
for AP Art History students, and they each write a tour plan that includes
a contextual overview of the Forbidden City, identifies the features to be
studied by tour participants, and explains the importance of each selected
feature in understanding the monument as a whole. Their plans should
help tourists experience aspects of the complex crucial to understanding its
art historical significance. Tour plans conclude with a description of what
participants will learn by taking the tour. I encourage students to refer to
resources including the enduring understanding and essential knowledge
statements and learning objectives.

(Primary learning objectives addressed: 1.1, 2.1, 3.1, 3.2, 3.3, 3.5)

AP Art History = Course Planning and Pacing Guide = Wells Gray

I write comments on the
effectiveness of students’
overviews in outlining contextual
information, and I address
missing or unclear ideas and
praise succinct, accurate write-
ups. I also comment on the
choice of features, rationales, and
summary of participants’ learning,
encouraging alignment with
course concepts.
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South, East, and Southeast Asia (continued)

UNIT 6

Guiding Question:
» Why do artists use specific materials and techniques?

Works of Art Resources Instructional Activities and Assessments
Summative Assessment: Media Matters 4 This summative assessment
Students use a graphic organizer to relate the defining materials and addresses the guiding question for
techniques of each work within this unit. They write a statement about this unit.

the reasons for the creators' choice of materials and techniques and their
effects. They then connect each work with one from a different content area
based on similarity of media and/or technique, justifying the connection and
explaining significant differences in either artistic intent or production or in
audience response. Students then choose one of their pairings and write a
15-minute essay comparing and contrasting how each work demonstrates
artistic tradition, with an emphasis on media and techniques.

(Primary learning objectives addressed: 1.2, 1.4, 2.1, 2.3, 3.5)
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UNIT 7

Guiding Question:
» How do African arts investigate human relations?

Works of Art

Resources

Targeted Enduring Understanding/
Essential Knowledge:

> 6-1,6-4

Instructional Activities and Assessments

Estimated Time:
7 class sessions

Conical tower and
circular wall of Great
Zimbabwe

Web

“900-Year-Old

Stone Kingdom: The
Breathtaking Ruins of
Great Zimbabwe”

Dewey, “Ancient
Africa”

“Who Should Tell the
Story of Africa?”

Instructional Activity: Introduction to African Art, Part 1

Students read the resources as homework and take notes. In class, we watch
the Great Zimbabwe video. I project an image of the monument and students
summarize information about it, focusing on form, function, and context.

I record their ideas on a chart, and then we discuss the gaps in students’
knowledge about the monument. How, and by what, is scholarship about
Great Zimbabwe limited? How does the available information about Great
Zimbabwe illustrate challenges in understanding African art history? We
describe the kinds of information needed to understand an artwork. How often
is the ideal achieved? Even with abundant and reliable information, how can
contextual variables cause misunderstandings? Students cite examples from
their studies. They summarize the discussion in their graphic organizers.

(Primary learning objectives addressed: 1.1, 1.3, 1.4, 3.3)

Conical tower and
circular wall of Great
Zimbabwe

Great Mosque of Djenné

Kleiner, chapter 19
Stokstad, chapter 13

Web
“Great Mosque”

For homework, students read the chapters and two additional Djenné
resources; they then synthesize their findings to turn in. In class, students
tell me about the Djenné mosque as we view it. We review the chart

from the previous lesson and create a similar chart for Djenné. How does
information about each monument compare? Using the charts, we analyze
the monuments, identifying similarities and differences. What can we
infer about their relationships? Are there helpful themes for investigating
associations? I guide students to consider individual and society, knowledge
and belief, domestic life, power, and urban experience. We discuss how
the forms of the structures, along with contextual information, support
associations. Students complete a graphic organizer for Djenné, including
notations of previously studied monuments that address the themes
discussed.

AP Art History = Course Planning and Pacing Guide = Wells Gray

While students need to realize the
nature and basis of challenges in
understanding African arts, they
should also be aware that any
work is open to misinterpretation.
It’s important for students to be
aware of the limitations of art
historical scholarship in general,
be able to critically evaluate
information, and know that
understanding is an ongoing
process.
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UNIT 7

Africa (continued)

Guiding Question:
» How do African arts investigate human relations?

Works of Art

Resources

Instructional Activities and Assessments

Power figure (Nkisi
n’kondi)

Female (Pwo) mask
Bundu mask

Aka elephant mask

Kleiner, chapter 37
Stokstad, chapter 28

Instructional Activity: Ritual and Ceremony, Part 1

Students review the enduring understanding and essential knowledge
statements and the textbook chapters before class. In class, I divide
students into four groups. Each group chooses a work to research,
responding to the following questions, as applicable:

» How is the object created and performed? Who is involved? What are their
roles?

» What is the purpose of the performance? What types of relationships does
it support?

» Why are these specific materials, techniques, and styles of representation
used?

(Primary learning objectives addressed: 1.1, 1.4, 3.2, 3.3)

Power figure (Nkisi
n’kondi)

Female (Pwo) mask
Bundu mask

Aka elephant mask

Kleiner, chapter 37
Stokstad, chapter 28

Instructional Activity: Ritual and Ceremony, Part 2

In a continuation of the previous activity, the groups create digital
storyboards summarizing their research. As they present their findings

to the class, students take notes. I guide and query presenters to clarify
and elaborate on content. After the presentations, students describe

their experiences with African artworks in museum settings (virtual and
actual). Did the display completely convey form, content, and use of the
piece? How can such displays be improved? How does this affect audience
interpretation? Storyboard files are uploaded to the class blog as a shared
resource.

(Primary learning objectives addressed: 1.1, 1.4, 3.2, 3.3)

AP Art History = Course Planning and Pacing Guide = Wells Gray

As an extension to Parts 1 and

2 of this activity, I ask students

to consider the extent to which
contemporary performance artists
are inspired by traditional rituals
and ceremonies. Is there evidence
to support their beliefs about this?
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UNIT 7

Africa (continued)

Guiding Question:
» How do African arts investigate human relations?

Works of Art

Resources

Instructional Activities and Assessments

Formative Assessment: Exploring Unknowns

Students conduct research and create a set of images and identifying
information for 14 works aligned with the 14 in the African image set. Their
works should represent the same artistic traditions (e.g., Khami and Ziwa
parallel Great Zimbabwe, a 16th-century Benin bronze hornblower parallels
the wall plague). Students create a slideshow of their 14 images and give

it to a partner who identifies “matching” works from the image set and
justifies his or her attributions by providing visual and contextual evidence
(partners are given time to do research as necessary). Student pairs then
exchange identifying information and self-evaluate their attributions. The
slideshows are updated with identifying information and uploaded to the
class blog as a resource.

(Primary learning objectives addressed: 1.1, 2.1, 3.1, 3.4)

Wall plaque, from Oba's
palace

Sika dwa kofi (Golden
School)

Ndop (portrait figure) of
King Mishe miShyaang
maMbul

Portrait mask (Mblo)
Lukasa (memory board)
Veranda post of
enthroned king and
senior wife (Opo Ogoga)

Kleiner, chapter 37
Stokstad, chapter 28
Web

“Asante Stool”

Kumah, “Stools in
Asante Culture”
(chapter 2)

We often study a single work of art as an example of an artist or culture. I
present the Golden Stool as a demonstration of an artistic tradition; I show
and analyze closely related works to develop a deeper understanding of
the art form and its significance. I divide students into five groups and
assign each an artwork to research and present based on my model. Each
presentation should explain the artistic tradition the work is a part of and
include holistic visual and contextual analyses. After the presentations,
students consider the works and their counterparts as a whole. Which
themes do they share? Together we review each work as it relates to ideas
of power, memory, and identity.

AP Art History = Course Planning and Pacing Guide = Wells Gray

I give students written feedback
on their choices of works to align
with the image set. I praise strong
alignment based on formal and
contextual qualities and point

out weaker alignment, explaining
problems and suggesting
solutions. I also write comments
about students’ attributions,
highlighting well-evidenced
arguments and correcting unclear
and incorrect associations.

To extend the activity, I have
students compare and contrast
the approaches of studying

a single work of art versus
studying a group of closely
related works. What are the
benefits and drawbacks of each
approach? What does this tell
us about our own practices and
understandings of art?
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Africa (continued)

UNIT 7

Guiding Question:

» How do African arts investigate human relations?

Works of Art Resources

Instructional Activities and Assessments

Ikenga (shrine figure) Kleiner, chapter 37

Reliquary figure (byeri) Stokstad, chapter 28

Web
“Married Men”

“Reliquary Guardian
Figures”

Instructional Activity: Life Cycles

For homework, students review their notebooks, identifying previously
studied commemorative works and noting events they mark. Students
share their findings with the class. I describe Igbo culture and how several
examples of ikenga were created, used, and displayed. I ask students how
power is attained within their own culture and which material objects are
associated it. How does the purpose of their status symbols compare with
the functions of ikenga? I present the Fang lifestyle to explain the functions
of reliquary figures, helping students understand content. We review images
of other reliquary forms and consider the common practice of venerating
relics associated with important people and the effect this practice has on
audiences.

(Primary learning objectives addressed: 1.2, 1.3, 1.4, 2.1, 3.2)

Summative Assessment: Interpreting Identity

Students identify a work from this content area that addresses the theme
of gender. Then they identify a work from a different content area that
also addresses gender. In essay form, students compare the two works,
responding to the following prompts:

» Describe the context of each work, including the most significant
similarities and differences of the contexts.

» What ideas about gender does each work convey? Use the form and
content of the works to support your explanation.

» Compare and contrast the notions of gender demonstrated by each work.
How does each work convey cultural perspectives within its milieu?

(Primary learning objectives addressed: 1.2, 1.3, 1.4, 2.1, 3.1, 3.3, 3.5)

AP Art History = Course Planning and Pacing Guide = Wells Gray

Responding to these prompts
requires students to further
investigate how African arts
inform and relate individual and
group roles within a culture,
and apply a similar perspective
to works from other artistic
traditions.

This summative assessment
addresses the guiding question for
this unit.
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Estimated Time:
5 class sessions

The Pacific

Targeted Enduring Understanding/

UNIT 8

Guiding Question:
» Which themes are most appropriate to apply in developing understanding of Pacific arts and of Pacific arts'

relationships with other art forms?

Works of Art

Resources

Essential Knowledge:

> 9-1,9-2,9-3,9-4

Instructional Activities and Assessments

Moai on platform (ahu)
‘Ahu ‘ula (feather cape)
Staff god

Kleiner, chapter 36
Stokstad, chapter 27

Instructional Activity: The Human Form as Subject, Media, Conduit
Before class, students read and take notes on the textbook chapters and
enduring understandings and essential knowledge statements. In class,

As we discuss the works in
this activity, I emphasize the
relationships of people with one

Web . . . 3 . o s
Female deity “Digital Repatriation students identify, based on their homework, themes we should use to another (including indigenous
Buk ( X of Artefacts a ‘Thorny analyze Pacific arts. We consider the human body theme. As we observe associations and interactions with
u mas.

Tamati Waka Nene

Issue

“Fa'a fafine: In a

projected images, I ask how and why the body is employed as subject and
medium. I lead an in-depth exploration of each work’s form and context,

other cultures), with supernatural
forces, and with the natural

Malagan display and Manner of a Woman, asking students to make connections with content and function. For world — essential concepts for
mask Triptych 1" example, I explain the history and symbolism of Tamati Waka Nene's regalia; understanding arts, culture, and
Bis Pole* students describe what it means regarding his identity and roles. We revisit history in nearly all contexts. I

Fa’'a fafine: In a Manner
of a Woman, triptych 1*

“Malagan Pole”

“Masks (Buk, Krar,
Kara)”

“Role of Tattoo”

“Story: Nene, Tamati
Waka”

“Tamati Waka Nene”

“Tattooing in the
Marshall Islands”

the works holistically, reviewing how the human body is addressed from
perspectives of ceremony, belief, identity, power, and performance. Students
summarize discussions using graphic organizers.

(Primary learning objectives addressed: 1.1, 1.3, 1.4, 3.2, 3.5)

AP Art History = Course Planning and Pacing Guide = Wells Gray

also highlight the performative,
active nature of Pacific art forms,
providing as much detail as
possible about how the works
functioned in this way.
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UNIT 8

The Pacific (continued)

Guiding Question:
» Which themes are most appropriate to apply in developing understanding of Pacific arts and of Pacific arts'
relationships with other art forms?

Works of Art

Resources

Instructional Activities and Assessments

Navigation chart

Stokstad, chapter 27

Web
“The Beauty of a Map”

“Marshall Islands
Sailing Charts”

“Navigational Chart
(Rebbilib)”

Spennemann,
“Traditional and
Nineteenth Century
Communication
Patterns in the Marshall
Islands”

“Stick Charts and Water
Wave Navigation”

“Traditional Marshallese
Stickchart Navigation”

Formative Assessment: Finding One’s Way

For homework, students use the resources to research the navigation chart
and write an essay in response to the following prompts, applying the theme
of “private/public”:

» Explain how the creator of a stick navigation chart makes decisions about
form.

» Which contextual variables are most influential in determining the form of
a chart?

» What is the intended function of a chart?

» How does the form of the chart relate to its function?

» Identify traditions followed in creating charts.

» Identify two different audiences of the specific chart we are studying.

» Which qualities of stick charts likely led to their display in art museums?
» How are stick charts likely interpreted when displayed in art museums?
» How is this interpretation related to the original one?

(Primary learning objectives addressed: 1.1, 1.2, 1.3, 1.4, 2.1, 3.2, 3.3)

The Ambum Stone
Terra cotta fragment
Nan Madol

Kleiner, chapter 36

Web

Pala, “Nan Madol, The
City Built on Coral
Reefs”

I provide written feedback with
the intention of addressing gaps
in students’ understanding of
this art form as well as their
understanding of the analytical
processes. I praise students’ use
of visual and contextual evidence
to support their responses and
recommend further reading,
review, and practice to augment
their knowledge and improve
their demonstration of art
historical skills.

Instructional Activity: Evidence-Based Inference

I present basic information about the three works and divide the class

into three groups; I give each a handout introducing their assigned work.
The groups suggest a theme (with rationale) for studying all three works,
and then use it to focus research on their assigned artwork, finding two
resources to address the questions, Why was this work chosen to exemplify
Pacific arts? What makes it important to study and understand? The next
day, groups present their findings and discuss their conclusions with the
class. We consider the overall effectiveness of the suggested themes and
talk about the challenge of, and best approaches to, understanding works
for which we have little contextual information. I help students summarize
information to record in their graphic organizers.

(Primary learning objectives addressed: 1.1, 2.1, 3.2, 3.3)

AP Art History = Course Planning and Pacing Guide = Wells Gray

The theme of knowledge and
belief is especially useful in
analyzing the works featured

in this activity; for example,
technological knowledge and
beliefs about power, authority,
and the relationships of humans
and fauna.

Throughout the year, I suggest
that students question why
specific works were included in
the image set to represent artistic
production from a certain time
and place.
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The Pacific (continued)

UNIT 8

Guiding Question:
» Which themes are most appropriate to apply in developing understanding of Pacific arts and of Pacific arts'
relationships with other art forms?

Works of Art Resources Instructional Activities and Assessments

Hiapo (tapa) Web Instructional Activity: Image Sprints

Presentation of Fijian “The Royal Tour — 1953” Students read the resource for homework. In class, I divide students into
mats and tapa cloths to two groups and project the hiapo. Groups alternate providing visual and
Queen Elizabeth I contextual information about the work as I record their responses. Each

student only contributes once, and when all have had a turn, we review

the information and discuss hiapo traditions. I project the processional

and we repeat the information-gathering process. Students explain how

the art forms are related. How does the processional demonstrate artistic
tradition? How are the artistic intentions of each art form related? Students
compare the contemporary practice of gift exchange among leaders with the
processional. How do ceremonies transpire? What is their purpose? What
kinds of gifts are exchanged? How is the event recorded? What becomes of
the gifts?

(Primary learning objectives addressed: 1.1, 1.3, 1.4, 2.1, 2.2, 3.5)

Summative Assessment: Variations on a Theme 4 This summative assessment
Students select a Pacific artwork from within or beyond the image set and addresses the guiding question for
identify a theme they will use to analyze the work. They then choose a this unit.

second artwork from a different content area that aligns with their theme.
Students compare the two works of art, explaining the similarities and
differences in how the form, function, content, and context of each work
relates to the theme. They present their answers using images and text
in a PowerPoint file that they upload to the class blog. Each student then
reviews a classmate’s presentation and creates a graphic organizer page
based on the information. All students complete a comparative analysis
of the works they chose via PowerPoint and of the works their classmates
selected via graphic organizer.

(Primary learning objectives addressed: 1.2, 1.3, 1.4, 2.2, 2.3, 3.1, 3.3, 3.5)
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UNIT 9

Early Europe and Colonial Americas

Guiding Question:
» How did sacred and secular art forms demonstrate the practices of artists and patrons in Early Europe and the

Colonial Americas?

Works of Art

Resources

Targeted Enduring Understanding/

Essential Knowledge:
> 3-1,3-2,3-3,34,3-5,4-3

Instructional Activities and Assessments

Estimated Time:
10 class sessions

Catacomb of Priscilla
Santa Sabina

San Vitale

Hagia Sophia
Church of Sainte-Foy

Saint-Sernin*

Kleiner, chapters 8, 9,
and 12

Stokstad, chapter 7
Web

“Byzantine Art: San
Vitale, Ravenna”

“Santa Sabina”

Instructional Activity: Architecture as Sacred Space

Students read the chapters and view the videos before class as an
introduction to catacombs as well as basilica and central plan architecture.
In class, we discuss how and why catacombs were used by early Christians,
and students take notes using graphic organizers. I project plans of

Santa Sabina, San Vitale, Hagia Sophia, Sainte-Foy, and Saint-Sernin
simultaneously. Students together list features of each in an effort to
categorize the buildings according to plan type and identify the defining
features of central and basilica plan churches. For homework, students
research each of the five churches, citing two sources and describing
essential characteristics of form, functions, and contexts over time. Students
also analyze influential forms for each structure as well as any monuments
they influenced.

(Primary learning objectives addressed: 1.1, 1.3, 2.1, 3.3, 3.5)

AP Art History = Course Planning and Pacing Guide = Wells Gray

In my presentation to students,
I describe the technological
advancements in architecture as
well as the impact of geography
on the forms and functions of
these monuments.
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Early Europe and Colonial Americas (continued)

UNIT 9

Guiding Question:
» How did sacred and secular art forms demonstrate the practices of artists and patrons in Early Europe and the
Colonial Americas?

Works of Art Resources Instructional Activities and Assessments

Chartres Cathedral Kleiner, chapters 13, 21, Instructional Activity: Heaven on Earth

Amiens Cathedral* and 24 For homework, students watch the video. In class, they read the textbook

Westminster Abbey* Stokstad, chapters 16, chapters, and I lead the class through analyses of Amiens and Westminster.
. 19, and 20 For each we consider the following:

Pazzi Chapel

Il Gesu, including Web » How does the form and content of the structure relate to its:

Triumph of the Name of “NOVA: Building the > Site

i Great Cathedrals”
J 1 f;
esus ceiling fresco » Patrons

San Carlo alle Quattro

> .
Fontane Audiences

> Artists’ intentions

> Predecessors

» Successors
» What makes it worthy of our attention?
I explain builders’ methods, from symbolic measurements based on biblical
passages to construction techniques. Using cut 2 x 4s with wooden shims
as wedge bricks and cardboard as interior form, we construct a rib vault
supported by a flying buttress to understand the skeleton of a Gothic
cathedral. For homework, students analyze the remaining works, repeating
the classroom procedure and answering the questions in their graphic
organizers.

(Primary learning objectives addressed: 1.1, 1.3, 1.4, 2.3)
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Early Europe and Colonial Americas (continued)

UNIT 9

Guiding Question:
» How did sacred and secular art forms demonstrate the practices of artists and patrons in Early Europe and the
Colonial Americas?

Works of Art Resources Instructional Activities and Assessments

Formative Assessment: Architectural Attribution

I divide the class into groups, each assigned to an unknown building. Each
group is asked to attribute the monument to a region, timeframe, and
architectural style based on examples we have studied. Groups create
PowerPoint slides with an image of their building followed by images of
similar structures we have studied and text elucidating the basis of their
attribution. I encourage the class to comment on the evidence supplied

in each group’s attribution presentation and to confirm or question each
group's conclusion with their own evidence. All students take notes using
graphic organizers.

Unknown buildings may include:

» Salisbury Cathedral

» Notre-Dame de Paris

» Catacombs of San Callixtus

» Santa Constanza

» Palatine Chapel

» St. Michael's Church at Hildesheim
» Basilica Cahtedral of Saint Denis

» Sant’'Ivo Alla Sapienze

» St Paul's Cathedral

(Primary learning objectives addressed: 1.1, 1.3, 3.4)

AP Art History = Course Planning and Pacing Guide = Wells Gray

After the class has commented
on each presentation, I provide
additional feedback by
commenting on the accuracy of
the attribution and the evidence
provided to support it. I fill in
missing information and correct
misinformation as appropriate.
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UNIT 9

Guiding Question:
» How did sacred and secular art forms demonstrate the practices of artists and patrons in Early Europe and the

Colonial Americas?

Works of Art

Resources

Early Europe and Colonial Americas (continued)

Instructional Activities and Assessments

Rebecca and Eliezer

at the Well and Jacob
Wrestling the Angel,
from the Vienna Genesis

Virgin (Theotokos) and
Child between Saints
Theodore and George

Lindisfarne Gospels: St.
Matthew, cross-carpet
page; St. Luke portrait
page; St. Luke incipit
page

Great Mosque

Psalm 44, detail of folio
25 recto of Utrecht
Psalter*

Pyxis of al-Mughira
Chartres Cathedral
Cathedral of Reims*
Réttgen Pieta

Golden Haggadah
(The Plagues of Egypt,
Scenes of Liberation,
and Preparation for
Passover)

Les Tres Riches Heures
du Duc de Berry*

Kleiner, chapters 8, 9,
14, and 20

Stokstad, chapters 7, 14,
and 17

Claster, various
selections

Linehan and Nelson,
various selections

Web

“Golden Haggadah”
“Introduction to the
Protestant Reformation:
The Counter-
Reformation (Part 4)”
“Overview of the Middle
Ages”

Instructional Activity: Tough 1000 Years

Students learn about beliefs and practices in Europe during the Middle
Ages by reading selected resources and watching the online video over
several classes. As students take notes, I provide an overview of what life
was like for different groups of European people during the Middle Ages
and how this relates to artistic production. For homework, students read
about the listed works in their textbooks and use graphic organizers to
parallel notes from class discussion. Students address the defining features
of each work and the artistic traditions it demonstrates with respect to
beliefs and practices. The next day in class, I review each work, emphasizing
relationships among the works and focusing on influence and change.

(Primary learning objectives addressed: 1.3, 1.4, 2.1, 2.2, 2.3, 3.2)

AP Art History = Course Planning and Pacing Guide = Wells Gray

Medieval religious leaders used
their power and authority

to strengthen their positions

and increase the parishioner
population. I highlight this along
with other devices used to gain
power and control during this
1000-year history.
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UNIT 9

Guiding Question:
» How did sacred and secular art forms demonstrate the practices of artists and patrons in Early Europe and the

Colonial Americas?

Works of Art

Resources

Early Europe and Colonial Americas (continued)

Instructional Activities and Assessments

Adam and Eve

Sistine Chapel ceiling
and altar wall frescoes

Isenheim altarpiece
Entombment of Christ

Allegory of Law and
Grace

Il Gesu, including
Triumph of the Name of
Jesus ceiling fresco

Calling of Saint Matthew
Ecstasy of Saint Teresa

The Virgin of Guadalupe
(Virgen de Guadalupe)

Web
“Gothic Cathedrals”

Truffin, “‘Terrors of
the Night': Salvation,
Gender, and the Gothic
in Go Tell It on the
Mountain”

Whittle, “Summary
on the Religious
Experience in a Got