AP® ENGLISH LITERATURE AND COMPOSITION
2011 SCORING GUIDELINES
Question 3
(Justice)

The score reflects the quality of the essay as a whole — its content, style, and mechanics. Students are
rewarded for what they do well. The score for an exceptionally well-written essay may be raised by 1 point
above the otherwise appropriate score. In no case may a poorly written essay be scored higher than a 3.
9–8

These essays offer a well-focused and persuasive analysis of a literary character’s understanding of
justice, the degree to which the character’s search for justice is successful, and the significance of
the search for the work as a whole. Using apt and specific textual support, these essays analyze
how the character responds in a significant way to justice or injustice. Although they may not be
error-free, these essays make a strong case for their interpretation and discuss the literary work
with significant insight and understanding. Essays scored a 9 reveal more sophisticated analysis
and more effective control of language than do essays scored an 8.

7–6

These essays offer a reasonable analysis of a literary character’s understanding of justice, the
degree to which the character’s search for justice is successful, and the significance of the search
for the work as a whole. They analyze how the character responds in a significant way to justice or
injustice. Although these responses have insight and understanding, their analysis is less
thorough, less perceptive, and/or less specific in supporting detail than that of the 9–8 essays.
Essays scored a 7 present better developed analysis and more consistent command of the
elements of effective composition than do essays scored a 6.

5

These essays respond to the assigned task with a plausible reading, but they tend to be superficial
or thinly developed in analysis. They often rely upon plot summary that contains some analysis,
implicit or explicit. Although these responses attempt to discuss how a character understands
justice, the degree to which the character’s search for justice is successful, and the significance of
the search for the work as a whole, they may demonstrate a rather simplistic understanding of the
character or the idea of justice in the work, and support from the text may be too general. Although
these essays demonstrate adequate control of language, they may be marred by surface errors.
These essays are not as well conceived, organized, or developed as 7–6 essays.

4–3

These lower-half essays fail to offer an adequate analysis of a character’s understanding of and
search for justice in a novel or play. The analysis may be partial, unsupported, or irrelevant, and the
essays may reflect an incomplete or oversimplified understanding of the character’s response to
justice or injustice. They may not develop an analysis of the significance of the search for justice
for the work as a whole, or they may rely on plot summary alone. These essays may be
characterized by an unfocused or repetitive presentation of ideas, an absence of textual support, or
an accumulation of errors; they may lack control over the elements of college-level composition.
Essays scored a 3 may contain significant misreading and/or demonstrate inept writing.

2–1

Although these essays make some attempt to respond to the prompt, they compound the
weaknesses of those in the 4–3 range. Often, they are unacceptably brief or are incoherent in
presenting their ideas. They may be poorly written on several counts and contain distracting errors
in grammar and mechanics. Remarks may be presented with little clarity, organization, or
supporting evidence. Essays scored a 1 contain little coherent discussion of the text.

0

These essays do no more than make a reference to the task.

—

These essays are either left blank or are completely off topic.
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AP® ENGLISH LITERATURE AND COMPOSITION
2011 SCORING COMMENTARY
Question 3
Overview
Students were asked to select a character from a novel or play who responds in some significant way to
justice or injustice and to write a well-developed essay that analyzes the character’s understanding of
justice, the degree to which the character’s search for justice is successful, and the significance of the
search for the work as a whole.
This question was intended to lead students to discuss the concept of justice in the text as the chosen
character understands it. Students were invited to focus not on the events of the text but on the relative
success of the search for justice and, in this way, to analyze theme rather than to describe plot. By
suggesting that they consider “the degree to which” the search was successful, the question intended to
open up the complex understanding that some quests might be partially but not wholly successful. By
asking for the significance of the search for the work as a whole, the question directed students to
broaden their analysis by relating the character’s search to the central themes and meanings of the text.
Sample: 3A
Score: 8
This persuasive essay takes Raskolnikov’s tortured response to ideas of justice as its subject and sustains
its focus throughout. It begins with a clear, eloquent encapsulation of how “Raskolnikov must come to
understand not the definition of justice in societal terms, but rather who is eligible to determine the
meaning of justice and carry it out in the first place.” Making apt references to the novel (the main
character’s early writing, his dropping out of the university, the murder of the pawnbroker), the essay
explores how each episode informs the ongoing philosophical battle between justice and injustice. The
conclusion broadens the scope to demonstrate an understanding of the novel’s theme, using the character
of Sonia to illuminate Raskolnikov’s evolving understanding. The essay is well organized, well developed,
and confidently argued. Occasional lapses in expression may be present (“one that he invented on his own
regard”), but this successful essay earned its score of 8.
Sample: 3B
Score: 6
This organized, reasonable essay on Conrad’s novel follows a consistent line of thinking, making sufficient
references to the story to argue its case. Identifying Marlow as the main character, the essay’s sustained
claim is that he “sets off on an imperialistic quest which he initially believes is just and ends up
questioning the morality of imperialism,” though at a number of points this idea is asserted more than it is
demonstrated. The essay does offer some specifics from the novel, but although the key claims that
“Marlow finds that neither Kurtz nor the company are completely in the right” and that “both sides of the
argument have some correctness,” hint at a complex understanding of justice, they are left unsupported
by clear textual evidence. Nevertheless, the essay engages the part of the question that asked students to
analyze the degree to which the character’s search for justice is successful, focuses on Marlow’s search,
and exercises sufficient control over language. With fuller development and more apt textual support, the
essay would have risen above its score of 6.
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AP® ENGLISH LITERATURE AND COMPOSITION
2011 SCORING COMMENTARY
Question 3 (continued)
Sample: 3C
Score: 4
This brief essay on Camus’s work is a less than adequate response, given its reliance on plot summary
(which even then demonstrates little depth of recall or analysis). The main idea that “injustice is the way
to justice” could form the basis of a strong argument. Similarly, the claim in the second paragraph, that
Meursault “had no sense of direct reality and internal feeling about the things occuring [sic] around him,”
suggests a promising beginning that might profit by patient development. But such development is not
present, and the essay’s superficial language is less than analytical. In the second paragraph we read that
“Meursault was a unique character”; in the third, that he “felt nothing compassion-wise”; and near the
end, that “he was somewhat suffering.” Both its simplistic thinking and its shortcomings in expression
limit the essay’s range and success. The result is an essay with unrealized potential that in its current
form fails to offer adequate analysis. These shortcomings placed it in the lower half of the scoring range.
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