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Question 3

Compare and contrast the experience of slaves on tobacco plantations in the early seventeenth-century
Chesapeake region with that of slaves on nineteenth-century cotton plantations in the Deep South. What
forces transformed the institution of slavery from the early seventeenth century to the nineteenth century?

The 8-9 Essay
e Articulates a clear, well-constructed thesis that compares and contrasts the experience of slaves
on tobacco plantations in the early seventeenth-century Chesapeake region with that of slaves on
nineteenth-century cotton plantations in the Deep South.

e Supports the thesis with substantial, relevant historical information used to analyze the
comparisons, contrasts and transforming forces.

Provides effective analysis of the forces that transformed the institution of American slavery from
the early seventeenth century to the nineteenth century.

Addresses all aspects of the question.
Is well organized and well written.
May contain minor errors.

The 5-7 Essay
e Contains a thesis, which may be partially developed, that compares and contrasts the experience
of slaves on tobacco plantations in the early seventeenth-century Chesapeake region with that of
slaves on nineteenth-century cotton plantations in the Deep South.

Provides ample, relevant historical information used to analyze the comparisons, contrasts and
transforming forces.

Analyzes the forces that transformed the institution of American slavery from the early seventeenth
century to the nineteenth century.

May present an imbalanced treatment of the question.

Acceptable organization and writing.

May contain errors that do not seriously detract from the essay.

The 2-4 Essay

e Presents a thesis that may be simplistic, confused or undeveloped in comparing and contrasting
the experience of slaves on tobacco plantations in the early seventeenth-century Chesapeake
region with that of slaves on nineteenth-century cotton plantations in the Deep South.

Provides little or no relevant historical information used to analyze the comparisons, contrasts and
transforming forces of the institution of slavery from the early seventeenth century to the
nineteenth century.

Has little or no analysis of the forces that transformed the institution of slavery from the early
seventeenth century to the nineteenth century.

May address only one aspect of the question.
May be poorly organized and poorly written.
May contain major errors.

The 0-1 Essay

Lacks a thesis or restates the question.

Includes no relevant information.

Contains no analysis.

Poorly organized and poorly written.

May contain numerous errors, both major and minor.

The — Essay
e [s completely off topic or blank.
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Question 3 — Information List

Geography of the South

The “Old South” from approximately 1680 to 1780 comprised the “Upper South” and the “Lower South.”
The Upper South included the Chesapeake area (Virginia, Maryland, Delaware), Arkansas, Kentucky,
Missouri, North Carolina and Tennessee. The Lower South included South Carolina and Georgia.

Following the introduction of the cotton gin and the cotton explosion throughout the Cotton Belt or Black
Belt, the nineteenth-century “Deep South” or “King Cotton South” expanded into the area from Alabama to
Texas through Missouri and Arkansas. The states of the Deep South were Alabama, Georgia, Florida,
Louisiana, Mississippi, South Carolina and Texas.

Tobacco Plantations — Chesapeake

Establishment of Slavery

First slaves arrived in the English mainland colonies.

They were treated as indentured servants.

As late as 1690 they numbered only about 2,000 in Virginia (out of a total population of 35,000).
The supply of European indentured servants to the Chesapeake dried up just as more Africans
were becoming available.

The four decades following 1700 saw the heaviest importation of slaves into the Chesapeake and
Carolina regions.

Between 1700 and 1750 Virginia planters imported about 45,000 slaves.

The black population increased during these years from perhaps 10,000 to over 100,000.

In 1680 only 7 percent of Virginia's population was African in origin, but by 1700 the proportion
had increased to 28 percent and half the labor force was enslaved.

Legal Foundations

During the early period there was no clear legal definition of slavery in the mainland colonies.

In the seventeenth century African slavery and white and African servitude existed side by side,
and laws to enforce slavery appeared piecemeal.

The first Virginia law recognizing slavery was passed in 1661.

In 1705 Virginia passed a comprehensive slave code that became a model for other colonies.

As long as the black population remained small, the color line was blurry.

In the late seventeenth century laws were passed restricting the freedom of black people, and
slavery became institutionalized and recognized by law.

Working Conditions

On small plantations and farms, typical in the tobacco country of the Chesapeake, Africans
sometimes worked side by side with their owners.

Tobacco plantations were larger and closer to one another than were rice plantations. The size and
proximity of tobacco plantations permitted slaves more frequent contact with friends and relatives.
Many Chesapeake slaves, like those in the Lower South, were African born, but most lived on
smaller plantations with fewer than 20 fellow slaves.

Chesapeake slaves also had more contact with whites. Chesapeake masters actively managed
their estates and subjected their slaves to closer scrutiny.

Most Chesapeake slaves lived in units consisting of mother, father and small children.

In some cases, fathers were married away from their own plantations and visited “broad wives”
and children during their off hours.
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Question 3 — Information List (continued)

Tobacco, the dominant crop in the Chesapeake region, required oversight, so planters organized
slaves into gangs that worked together under the watchful eye of a white overseer or black slave
driver.

By 1720 the proportion of females in the Chesapeake slave population had begun to rise, making
family life possible.

By the 1730s the slave population of the Chesapeake had become the first in the Western
Hemisphere to achieve self-sustained growth.

Changes in the Late Seventeenth Century

Planters were increasingly fearful by rebellions of former indentured servants.

By the mid-1680s, for the first time, black slaves outnumbered white servants among the plantation
colonies’ new arrivals.

In 1698 Royal African Company lost its monopoly on slave trade and the supply of slaves increased
sharply. More than 10,000 Africans came to America in the decade after 1700.

Blacks were nearly half the population of Virginia by 1750.

Earlier in the seventeenth century there was no clear legal difference between a slave and a
servant. But in the late seventeenth century the law began to make sharp distinctions between the
two, primarily on the basis of race. New statutes or “slave codes” made black people and their
children the property (or “chattels”) of white slaveholders for life.

Beginning in the 1680s Virginia statues referred to people of English descent as “white” rather than
as “Christian.”

End of the Old South

In 1790 the future of slavery was uncertain in the Chesapeake. The tobacco market had been
precarious since before the Revolution and continued to decline after 1790.

With slave labor becoming less necessary, Chesapeake planters continued to switch to grain and
livestock — which required less labor than tobacco — and tried to think up new uses for slaves.
Some planters divided their land into small plots and rented both the plots and slaves to white
tenant farmers. Others, particularly in Maryland, recruited tenants from the growing ranks of free
blacks. Still others hired out their slaves as artisans and urban laborers.

Many began to free their slaves. In Virginia free blacks increased from 4 percent in 1790 to

7 percent by 1810.

Thousands of blacks from the soil-exhausted slave states of the Old South, especially tobacco-
depleted Virginia, were sent as field-gang laborers to the cotton frontier of the lower Mississippi
Valley.

The interstate trade involved an estimated 600,000 to 700,000 slaves over the period 1815-1860.
Virginia planters found their slaves newly valuable, which led to slave breeding.

Cotton Plantations — Deep South

The first major cotton-producing regions were inland areas of Georgia and South Carolina, but the
center of production shifted rapidly westward during the nineteenth century, first to Alabama and
Mississippi and then to Arkansas, northwestern Louisiana and eastern Texas.

By 1820 the cotton boom extended slavery into the territory south of Pennsylvania and the Ohio
River Valley and east of the Mississippi River, as well as into Missouri and Louisiana.

Slaves in the low country of South Carolina and Georgia lived on large plantations with as many as
50 other black workers and had infrequent contact with either their masters or the rest of the
sparse white population.
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Question 3 — Information List (continued)

Of the 1.5 million enslaved inhabitants of the South in 1820, probably three-quarters lived on
plantations

The typical (cotton) plantation had 20 to 50 slaves and 800 to 1,000 acres of land.

Slavery remained a highly profitable investment. The average slaveholder spent perhaps $30 to $35
a year to support an adult slave. A planter could expect one of his slaves to produce more than $78
worth of cotton.

By 1860 most slaves were concentrated in the “Black Belt” of the Deep South that stretched from
South Carolina and Georgia into the new southwest states of Alabama, Mississippi and Louisiana.
In South Carolina and Georgia, rice remained a major crop, but from 1780 to 1810 a switch was
made from indigo as the second crop to cotton. During the period 1788 to 1808 some 250,000 slaves
were brought from Africa, almost all into Charleston and Savannah.

Changes in the Eighteenth Century

By 1775 one out of every five Americans was of African ancestry, and more than 90 percent of all
black Americans lived in the South, most along the seaboard on tobacco and rice plantations.
Legal importation of African slaves into the United States ended in 1808.

Although slavery was a national institution in 1776, by 1820 it was confined to the states south of
Pennsylvania and the Ohio River.
In the aftermath of the American Revolution, most northern states gradually abolished slavery.

Slavery in the Nineteenth Century

After the middle of the eighteenth century a number of changes led to the growth of black families
and created vibrant slave communities. As slave importations began to taper off, the rate of natural
reproduction among blacks started to climb, and the ratio of men to women became more equal.
By 1860 there were nearly four million black slaves in the South. Their numbers had quadrupled
since 1800. The majority of the increase came from natural reproduction.

The United States was the only slave society in the Americas where the slave population increased
naturally — at about the same rate as the white population.

Planters invested nearly $2 billion of their capital into slaves by 1860.

Larger slaveholders usually owned several plantations, with an overseer to manage the slaves.

The conditions slaves encountered varied widely, depending on the size of the farm or plantation,
the crop being grown, the personality of the master and whether he was an absentee owner.

On the large plantations, slave women worked as seamstresses, cooks, nurses or maids in the
master’s house.

Slave men worked as butlers, coachmen and valets. Besides working in the fields, they might serve
as drivers, skilled mechanics or craftsmen.

House servants and the drivers, who supervised the field hands, had the highest status, and skilled
artisans such as carpenters and blacksmiths were also given special recognition. The hardest work
was done by the field hands, both men and women, who sometimes were divided into plow hands
and hoe gangs.

Some plantations had the gang system, in which a white overseer or black driver supervised gangs
of 20 to 25 adults. The gang system was widely used in the cotton districts.

Other plantations had the task system, whereby each slave was given a specific daily assignment
to complete, after which he or she was finished for the day. This was most common in rice fields.
This system allowed slaves to work at their own pace, gave them an incentive to do careful work
and freed the overseers from having to closely supervise the work.
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Question 3 — Information List (continued)

e Slaves were in the field 15-16 hours a day. Work was uncommon on Sundays and frequently
involved only a half day on Saturday. Rough cheap cloth was distributed for clothing once a year,
enough to make a couple of outfits, and one pair of shoes. Sickness was a persistent problem. On
average planters spent less than a dollar a year on medical care for slaves.

e About b percent of slaves worked in industry in the South, including mills, ironworks and railroad
building.

e Slaves in cities took on a wider range of jobs than did plantation slaves — as porters, waiters,
cooks and skilled laborers in tradesmen’s shops — and in general enjoyed more autonomy.

Slave Resistance

e Toresist, slaves abused machinery, mishandled animals, broke tools, lost items, worked carelessly,
feigned illness or stole items.

e They also slowed the pace of work, fostering a myth of black “laziness.”

e Slave revolts included those by Gabriel Prosser (Richmond, 1800), Denmark Vesey (Charleston,
1822) and Nat Turner (Virginia, 1831).

e Denmark Vesey was a free black of Charleston who belonged to the African Methodist church. In
1822 he planned to take over the armory, but Gullah Jack, a conjurer, spread word of the plan and
Vesey, Jack and 34 others were hung.

Slave Families

e Maintaining a sense of family was one of the most remarkable achievements of black people in
bondage.

e Masters often found it advantageous to encourage strong marriage ties among their slaves as it
reduced rivalries and made for a more efficient workforce.

e Southern laws did not recognize slave marriages as legally binding.

e The traditional nuclear family of father, mother and children was the rule, not the exception.

e Slaves developed strong kinship networks; aunts and uncles were expected to look after children in
an extended network of mutual obligation.

e On large plantations with relatively stable slave populations, a substantial majority of slave children
lived in two-parent households, and many marriages lasted for as long as 20-30 years.

e In areas where most slaves lived on farms or small plantations, especially in the Upper South, the
trading and hiring out of slaves frequently took place. Slaves often had spouses who resided on
other plantations or farms, even some distance away, and ties between husbands and wives were
looser and more fragile. The result was that female-headed families in these areas were the norm,
and responsibility for child rearing was vested in mothers, assisted in most cases by female
relatives and friends.

Slave Religion

e Slaveholders encouraged religion as an effective means of social control. Most slaves sought
Christianity on their own, beyond the control of the master.

e Slave preachers, conjurers and herb doctors held status that no white conferred.

e After 1830 most of the southern states outlawed black preachers, but the laws could not be
enforced.

e Blacks were attracted to the enthusiastic Protestantism of Baptists and Methodists, though they
never fully accepted the Protestant emphasis on guilt.
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Question 3 — Information List (continued)

Contrasts

The tobacco and rice planters of the Atlantic Tidewater were part of a settled region and a culture
that reached back 150 to 200 years. States such as Mississippi and Arkansas, in contrast, were at
or just emerging from the frontier stage, since most of their residents had arrived after 1815.
Consequently, the society of the Southwest was more volatile.

In Chesapeake Bay the economy was built around tobacco. Virginia planters tended to buy more
black women from Africa than did rice planters, in order to cheaply increase their supply of slaves
through childbearing. This in turn allowed for healthier and more vigorous family life among
Chesapeake Bay slaves, who in any event were freer of sickness because they did not work in
disease-ridden swamps and in large gangs, where contagious diseases spread rapidly. The
Virginia slaves therefore flourished through natural increase in a fashion strikingly different from
that farther south.

The movement of slaves out of the Chesapeake was immense. In the 1790s about 1 in 12 Virginia
and Maryland slaves was taken south and west. The figure rose to 1 in 10 between 1800 and 1810,
and 1 in b between 1810 and 1820. In 1790 planters in Virginia and Maryland had owned 56
percent of all American slaves; by 1860 they owned only 15 percent.

Nineteenth-century slaves were not evenly distributed throughout the region. More than half lived
in the Deep South, where blacks outnumbered whites in both South Carolina and Mississippi by
the 1850s. Elsewhere in the Deep South, the black population exceeded 40 percent in all states
except Texas. In the Upper South, on the other hand, whites greatly outnumbered blacks. Only in
Virginia and North Carolina did the slave population top 30 percent.

A majority of blacks in the Deep South lived on larger plantations that had communities of 20 or
more slaves. There the family life of slaves tended to be relatively stable, and a distinctive African
American slave culture developed. Forced separations of spouses and of parents and children were
evidently more common on smaller plantations and in the Upper South.

Slaves living on farms or small plantations no doubt had closer contact with the white owners and
their families. They often ate at the same table with the master and sometimes even slept in the
same cabin. But slaves who lived in such close quarters with their owners were constantly subject
to white scrutiny, always made aware of their inferior social status and had less opportunity to
meet other blacks. In addition, small farmers were more likely to run into financial problems and be
forced to sell their slaves.

Slaves under the task system (common on South Carolina and Georgia rice and cotton plantations)
won the right to cultivate land as “private fields” — not the little garden plots common in the
Chesapeake, but farms of up to five acres on which they grew produce and raised livestock for
market. A lively trade developed in slave-produced goods, and by the late 1850s slaves in the low
country not only produced and exchanged property but also passed it on to their children.

Transformational Forces

Attitudes toward slavery rapidly changed in the South following the invention of the cotton gin in
1793. White Southerners forced slaves to work at the pace required in the cotton fields in order to
turn high profits.

Planters in the Upper South regularly sold their surplus slaves to cotton and sugar planters in the
Deep South. The demand in the Deep South drove prices up so that by the later 1850s a prime field
hand, who would have sold for $600 in the early 1840s, commanded $1,500.

From the 1830s onward, after the Denmark Vesey conspiracy and Nat Turner’'s Rebellion, the
Southern states sharply reversed an earlier trend toward manumissions and the weakening of
slavery in its legal definition. In these states, manumissions were almost impossible, and free
blacks were either driven out or placed under strict controls.
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e Southern whites sought to make slavery more humane, hoping to prevent insurrections.

e In every decade after 1820 at least 150,000 slaves were uprooted either by slave trading or planter
migration to new areas, and in the expansions of the 1830s and the 1850s the number reached a
quarter of a million.

e Between 1820 and 1860 nearly 50 percent of the slave population of the Upper South was a part of
the southern expansion.

Terms/Data

big house

Black Belt

black ivory

breakers (harsh owners/drivers)

Brear Rabbit

broad wives (wives on other plantations)

“Can see to can't see” (work from sunup to sundown)

cotton gin

Cotton Belt

Equiano, Olaudah (former slave and author of The Interesting Narrative of the Life of Olaudah Equiano,
1789)

gang system

Geechee (slave language of sea islands, corruption of Gizzis peoples of Africa)
"goober,” “gumbo,” “voodoo” come from Gullah

Gullah (slave language of sea islands, corruption of Angola)

hush harbors (slave religious practice centers)

Johnson, William (the “barber of Natchez,” mulatto slave owner in New Orleans)
paternalism (master attitude)

“patting juba” (slapping thighs in musical elements)

peculiar institution

Posser, Gabriel (1800)

responsorial style (religious services)

“Second Middle Passage” (internal migration of 19th century)

spirituals (“Steal Away to Jesus,” “Canaan, Sweet Canaan,” “Go Down Moses,” “Cross over Jordan”)
slave codes

slave pens (collection areas for slaves being sold internally)

“Sold down the river”

stinking weed

Stono Rebellion (Stono Bridge, South Carolina, 1739)

task system

Turner, Nat (1831)

Vesey, Denmark (1822)

“Until death or distance do you part” (slave wedding vow)

Whitney, Eli

n o

© 2010 The College Board.
Visit the College Board on the Web: www.collegeboard.com.



Circle the Section II question number you are answering on this page. 32 A

Mandatory Part B — Circle one Part C — Circle one

1 2 or 3) 4 or 5
N

l
‘loc3

§Iava$4g is pernaps the single wxtinfluatial factr Hat shoped
Amencdn h'f5+0nA ns we know it r!co{au Hovever itvas not abvays Hre like
lhev maodem f)m?tt’/ picture <= ©° h?qu 5 a_la ‘Uancle Tonds Ckbm I te
Coly seventcentth cw’rvm C’I«cswmke Vg, slaveg et move v less
s,m,{,ar bo__indentured servmt - H/n:u wece een genkd freedsm jn sone cases —
tﬁr@ 23 factors like He jmee Bavhador Slaxe Code @( He—provenebfo.

of He coltor Gn bcaon o afRek e !xw’m/ cnstitution 'H&S‘OWC/L{ -lﬁtélmH
l"'h)

l o
chroage Ao o cvwilm& uacgsed voyust syekon v edich QA?M "o |ow~g</
con&darcé\ hiinza.

In He enily M=e (7" cenuey Chasapeake region
nob- et dese il cdercloped  Thew vt more whit o Sgnificast aumberd

y SL«:\V’C/& N

it rdenhaed cenerh ond +L-e.~j4 wire dresdd almoshes qm(aj dre &3
Slawzs Slaves could pmun be. Greed bxj generous rraghs, ok Frry o (S
feed lincks vl en to emags devr am fwvhanes ond nake o \A\n*njg oq Hiv

ovin. Jobees Pespieoene sl Tt coost nusrerous e in trese woloni=
nere shll whikes ond slaves e }'Mf—xm a8 A AFeren) Form £ Serunade.

Hoer, Howewer, vith e Boninds Slave (odes. epacicd by Socthamn
(eqislanes laker on, Slaveny pelf )eg;m to_cheage. Tvom e prorcly pn

4“‘(»0\6\’& LoOWte O’c ‘lfxlﬁm’ H LAY AT ATy S\O\ij‘ 80 Wv«m
{Y‘an%or’“mea\ wio s (/\,[/\.O\}/ LAY suu\;wc(ﬂss oC (/\u,ma& g(&wg vene ltﬁ—daﬂ‘:d o

be infeno o puhibcs ; H,\Q,\} weTnot clloed to tesread, o iMe:zﬁ,ﬂew'-n
at o\, & emd Gphy be used as tevls  €ov labor, & e socay

© 2010 The College Board.
Visit the College Board on the Web: www.collegeboard.com.



Circle the Section II question number you are answering on this page.

3 A
Mandatory Part B — Circle one Part C — Circle one
1 2 or @ 4 or S ZoF 3

L\ir’m.’d'af‘j befort lad 'h\aucl He thute indohied sernants oo e obse sloes
ov Hre bottovi, Hre hitrardn, non placed ftu daves ot He very Lottum of He
J ) ~ \;Arerd‘

(«dier)]prvnm*hf olt vdites  abscludely supeda o blacks. This Yndg Mnpoptent
_an Had \"( ohﬂqjaq;\ He Very Concept o glowcny He ey of flre Avvacas. Son-e

n ch.on o jushty this system using e Bible ,emd bud ohill as tinve progresse]

ad e abohtionts! mavements hajl-ﬂcrw@l, he dofiont Goufh Legmn bo vefebo

§(0\»\Lﬂ;\ so He oboenetiond \\‘Dt’,(pt{(\a\f shhaien”

Arobtrer oot trat sha chenged vac:\j nas He e invefion of e Cofler. G
% el Lw’)u*)-wj. Fo This Yale graduake ceyved Hre moribund cotton business
of 2 Decp Gouth, and, G& Cnhsc/{uw«h‘altj,; ‘&t}iawﬁr\j gs well. The Cathom
Gin alloned for oyresdc pnacs peed mfodwdfen of cotben havrvest Jand led 3o
on ingredible vise g We world cotton demond- A Hre cothon business tirired,
so_did He bughess cHlﬂW\/n m ong been djmq out ;(ﬂfbr‘CSuV'o('
e qo\r&rr\wn‘b Atternpts to stop Hha mpart of- slares .ﬁ Hag cﬁ\y(,u A
C@m%w:xj but due 4o He booming business of ij Co Hon, H&(Luna»\o\ o3
for s’lgwefy also, ad Ne black market 1 dave B pde L_gja\‘h Prrive Tle
pidce of claves §l<§jm(kchcf.

A“ ‘H/\CS(: Fnd'r}ﬂ 'C/lfve_‘*ﬁ §L\qlpe ‘Hw. Sl?jnrﬁ'CMH\»] GH'e,(cd Corm oF SQVQ:JVL
en ¥t cotton plodsbone in He DC,C{) So-f, He ninekentn c,crfh/\rm. 'S(é'wcm “as

N Sonredin Anﬂiﬁ#i \\«‘(KD@nibU— by Te nedh plaqks £ He goum T'L«,.l

LVCJ"LJ,(QU P‘lovJ (427 % % 0(6,('79’}-’4'0‘ 0*6‘ /\j‘]L’TtS Hean ‘C\rcrj gh'mp‘lj, b—@r\\} VCJQ aﬁc{l

oS propesk, E@mﬁ&mi(m\ boads  wepe  cvigble wdc.vdalp be ca inse mastes

hRAC proyw ko Sfflwvn{-in:} Funlios <A %U(hg. Hoem SC‘[MVMK[';:. el <laver

© 2010 The College Board.
Visit the College Board on the Web: www.collegeboard.com.



Circle the Section II question number you are answering on this page. 3 A

Mandatory Part B — Circle age Part C — Circle one 3 e
1 2 or 60‘) 4 or 5 °F 3
_F

WXt AAThTh KO sexual  asemessb &)(p(o}{uh‘m by Wi wases, and sl anres

n Q'U\pm[ e W\as%u. vichns o e)chfm pumshorads. The S(Mtru & fond

i M ningteethh Cm*wu rbs ot stla,mﬁax\olm H/bgcvmkfh%

Q;j\kmj ond D 1npes Eprm 4% roe ) mmw(«juj Roveebul ,Wofcds broyn
We glbolimisds o he  par Noyt

Sla\rer_\); ,Mw‘\wh L\aal once een a qmaw o difRcent oulshtudion
Gr owhde indenturcd cervents \/b’loVPW-d Mo & a %cﬁw’ Convn o th Hee.

ninedeenth CC/\meLwavVLM beea <feded LM fle Badrdas clant ( odas

\Vlvtnhm 6(’ ﬂ«lz_

GW\ TL\L %r%clt/onvml He s?aws £ ﬁﬂﬁ/ basic. Nghdr ord creeded a

“szm of labwr cervinede unseen before M history | M&d—pwvd@d

lov e Surac M dend for cotlon. end %‘tﬁﬁ/\e i\axx(m+eo L whichese

Loym M Q(owﬁn} had on ymmase. (npact on Amma’m l/vngoM o

- V\el’v(/ﬂ «l)
confinues o affedt Amassmedg & oveas >@ A meican SOQM’\A onen iin 4*0(19\4{5

MOdem world .

© 2010 The College Board.
Visit the College Board on the Web: www.collegeboard.com.



Circle the Section II question number you are answering on this page. 3B
| oF 2.

Mandatory Part B — Circle one Part C — Circle one

1 Zor@ 4 or 5
\u’

Redore e OVl War moode WS , One ot e most
Condro yexsia %o@u‘cg beAwesn.  Nodlerpers and  Sou __tues  Slovery, Howere
Slorery  hed  been o ofbeek cine 1619 m de New Wodd, Why wes slorey
Nowd beCommj Such _a 5-3 deel po e md @ c@d\-r,v? The gunswer
comen  m g Siference  between, M bhocw  Slepes oA S 16005 4,0
e ¥on claves o de 18005, Tuis Adbren  comu obout w
reliSn |, grad, ond leznegs .
Bt of all  dle Deep Sodtn coMlom plardes sore had o
Stwse ot Superovity  over e blecks dled  was't  as prevedendt o
e 16005, |l Je P (,eniu—y ,Lﬂqw,s were o neassity | cs Inderdured)
Seuznts  wee Mgﬁm ) DOmas yeve 8””&1“3 Sich. Rlacks were
Shong  heablhy, and hod wmbecs I the ot 960 jeus dreg , as du
Mapidest  Destny  gomem gave whils o stese of  power  blaeks lost what
WWe  Dodtes dey hedy Powtrer | it chonld ook be  Eroabbe. Lt bodls
\ike  Unle Tme Ghin w%wok,c\ Gud  only shaved e extremg  dreatinat
ot blacks, Southornes woere ymscst coenmst dhe g colov bt loved dt
dlnduals a5 hanmes or  valable laber agsets
Greeé eMQrercx\ Mo dle mw)s mP Ao Shtes ‘kxv., (@:HWL
&S b%r\«j e \/uﬁe Cash Oy Lo  Soudh  Gind Q,x?q*x ne
\:LMS sk hear  ond for. Mso, ol hews pvedieas ke Bl Whide ys
CoXom g w1743 L wove  porK M be kne S0 Mo  Loeck
LsGs  asked «‘;« e e cptlen woes oot L Mo moc de/slﬂérd't
plarters  uere Yo gk A guokes peent et fapn e slaves
SO& ms o hudeds A2 lashes B\’; 2 u)L;Pa-robouo i e C»an-gq'peckc
wes plse oo lucpative  cash owp, and e slaves eq Orve. hard |
By early on, Colonists  oere = ety ij

© 2010 The College Board.
Visit the College Board on the Web: www.collegeboard.com.



Circle the Section IT question number you are answering on this page. 3 3

Mandatory Part B — Circle one Part C — Circle one 2 of 2.

1 201'@ 4 or 35

Yo be el subfcitat and OOnt fol di need o bocome nth ploskbes

Cnad necs . B

The la,g{— Coichor '%{— coatribded o slave owSQtrewf’W% i Fle

BOO0T  wes . e lazimess o He white gwrers. Ch%ayeake plandaten

oonees like.  Yoha Ro\(lﬁldﬂﬂ- Tobeceo Kﬂ«j;ma% Undecstosd  herd

qu(K,.CcS A’L‘Ly;/ S&hﬁj@ 'l'c Suavive aMA bw’l_c) u{)M quom'&s m o dhe
N Ukdd. I dne Cﬁ&mccra@y’; Some J‘@lamérc«&m owrers _hed  so man y

sloves  ond  ewen  poardens b lodk aller dle sleves thet ey dhemseley

‘m«dy ([died < nge/r-'&e,;r grees bever sl which  pmede  more ik

gn/\’ M b;{' Slfurt'i&. H becam a__vlci6us Cyc\e.

EV&.« d’lx@zj,(,‘ gtave/rs;( 1’16«) Q)«CVJ{QB it A’WLen'CcL Srlhce 4"*‘{_

eo,«[y LGOOSA ¢ was d\'chlmqlly O&the,é Yo o bridal = ’:[)eu,‘lfc.r fkan'fw‘m\;,,

T

white grxtan{'afﬂ‘w\ quwners g ke C@*Kwo(xq(‘_y Condrboded 4o vhi

by e WOs, M merr YaCfsm,gr(ml and lezmess emshirty of .

c»haggﬂ}aw) A ragine ot wey fieled  carned on well inks

Ne 7200 Condury  and _enen o Qfcvc)<n,>f

© 2010 The College Board.
Visit the College Board on the Web: www.collegeboard.com.



3C

Circle the Section II question number you are answering on this page. |
\ oF

Mandatory Part B — Cirgle gne Part C — Circle one
1 2 or G} 4 or S

CcSRn00, KR Saney Miine 11005 0ok ) A diferay locan
QNN ‘ S 10 Ay v Qs
20 x % MO0, 08 & GRS U0

N NN Y0 S A,

wa\ 5\% wa\mw\t ) RN, (1S m&\\mmm

\\co@)«\e \o\,\EEk \(Q’c £ LRI SN

S{Mg m&\\l\(\ob’\”m(\\’ YKQLL&‘WVN O3 4410 Plos don X1V R Arem

@ Al J;WMK 0{)@1\%@@ NS NE/ R RRIN 400 HiNNss- S dndaues
O 0 DR OQANF N ANRRR A0 eogvrean OR{ VIR YRS Yin)
ocfneNAsivy. AR five Ao cuie, dove Dol Yo ee@ie. 2 ido
ON(R LRGN N Sy, KOokeS Akberne @ie bw\d\ N\ VWL GRS
Y02 oy Q0dnCed. 0 e Cnes peise. yeoyioN, YR ccox (YA Om)(‘m LR,
A0 10400, 000t 200 0Od o0 10T Oun AWRARTIR (G005, Ty w2s Qeek
A0 i, g xans . BTERCEAL (IR MR (rech 102 “Obon g, TR 3pd
QOO YRS OLR D D (20 RO Co\’@\(\ af\d condivans G GOYRRl.

Foearky, v Rtero St R SRies QLN oo NNRYQ, MGO‘QEMT
A K waEe £O0unNR 0 Rre (4005, \f\b‘(\«uuzg WYIR_ SAC\WDS ’ZQCL \r
0 MWLM X000y GRIBANURS e\ AN A (ol A e

e v Uso v
pou (AR TROEiany tYek iy
e Wl e ey AN gy, BIOY

D TUNON L r MR (§d cam /

RO A S ny O The Qe
prociamakion, Yy uee deacd &e.

© 2010 The College Board.
Visit the College Board on the Web: www.collegeboard.com.



AP® UNITED STATES HISTORY
2010 SCORING COMMENTARY (Form B)

Question 3

Sample: 3A
Score: 8

This essay is extremely well organized and well written with a clear thesis supported throughout. There is
clear emphasis on the comparison and contrast of the slave experience of the two eras and regions, and
also clear understanding of the forces that transformed the institution of slavery. Substantial information is
introduced, including indentured servants, the Barbados Slave Code, “peculiar institution,” the cotton gin
and Eli Whitney. A strength of this essay is its understanding of the transformation of the concept of
slavery and the institution’s anticipated demise and then revival. A lack of more detailed discussion of
slave experiences and supporting information kept this essay from receiving the top score.

Sample: 3B
Score: b

The thesis of this essay, found in the last sentence of the first paragraph, is that the changes that occurred
in U.S. slavery between the seventeenth and nineteenth centuries were the result of “racism, greed, and
laziness.” The essay provides ample evidence (Manifest Destiny, Uncle Tom's Cabin, Eli Whitney, the
cotton gin, John Rolfe, cottonocracy) to support this assertion. The essay is acceptably organized and
written, although the insufficient caliber of the analysis prevented it from earning a higher score.

Sample: 3C
Score: 2

This essay has a very simplistic thesis and only minimal relevant information, such as Eli Whitney, the
cotton gin and early nineteenth-century rebellions. It is poorly written. The evidence presented is so
limited that useful comparisons and contrasts are not made. The nineteenth century is confused with the
1900s, and forces transforming slavery are not addressed.
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