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Question 1—Document-Based Question 
 
How did Europeans perceive the role of organized sports in Europe during the period from 1860 to 1940? 
 
BASIC CORE: 1 point each to a total of 6 points 
 

1. Provides an appropriate, explicitly stated, thesis that directly addresses all parts of the 
question. Thesis may not simply restate the question.    
The thesis must suggest a minimal level of analysis or context (drawn from the documents). It need 
not appear in the first paragraph. 

 
2. Discusses a majority of the documents individually and specifically. 

The student must use at least seven documents—even if used incorrectly—by reference to 
anything in the box. Documents cannot be referenced together in order to get credit for this point 
(e.g., “Documents 1, 4, and 6 suggest . . . ”). Documents need not be cited by number or by name.   
 

3. Demonstrates understanding of the basic meaning of a majority of the documents 
(may misinterpret no more than one).   
A student may not significantly misinterpret more than one document. A major misinterpretation 
is an incorrect analysis or one that leads to an inaccurate grouping or a false conclusion.   
 

4. Supports the thesis with appropriate interpretations of a majority of the documents. 
The student must use at least seven documents, and the documents used in the body of the essay 
must provide support for the thesis. A student cannot earn this point if no credit was awarded for 
point 1 (appropriate thesis). 

 
5. Analyzes point of view or bias in at least three documents. 

The student must make a reasonable effort to explain why a particular source expresses the stated 
view by 
• Relating authorial point of view to author’s place in society (motive, position, status, etc.), OR 
• Evaluating the reliability of the source, OR 
• Recognizing that different kinds of documents serve different purposes, OR 
• Analyzing the tone of the documents; must be well developed. 
 
Note: Attribution alone is not sufficient to earn credit for point of view. 

 
6. Analyzes documents by explicitly organizing them in at least three appropriate 

groups. 
A group must contain at least two documents that are used correctly. Groupings and 
corresponding documents (not inclusive) may include the following:  
 

Nationalism/national unity  1, 2, 5, 6, 7, 9 
Political    1, 2, 4, 5, 6, 7, 8, 11 
Militarism/war   1, 5, 6 
Spectator activity   3, 9 
Health    3, 8, 9 10, 12 
Social Darwinism/advancement 1, 3, 5, 7, 8 
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Question 1 (continued) 
 
Moral strengthening/lessons 3, 4, 7, 8 
Team building/camaraderie   4, 6, 7 
Women/feminism   2, 10, 12 
Rivalry    1, 3, 4, 5, 11 
Prowar propaganda  5, 6 
Cultural revolution   1, 8 

 
 
EXPANDED CORE: 0–3 points to a total of 9 points 
 
Expands beyond the basic core of 1–6. The basic score of 6 must be achieved before a student can earn 
expanded core points. 
 
Examples: 

• Has a clear, analytical, and comprehensive thesis. 
• Uses all or almost all of the documents (11–12 documents).  
• Uses the documents persuasively as evidence. 
• Shows understanding of nuances of the documents. 
• Analyzes point of view or bias in at least four documents cited in the essay. 
• Analyzes the documents in additional ways/additional groupings or other. 
• Brings in relevant “outside” information.  
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Question 1 Document Summary 
 
Document 1:  Miroslav Tyrs, commemorative speech as a cofounder, annual meeting, Czech 
National Gymnastics Organization, Prague, 1863 
“We must create a new race . . . Combining a strong body with a strong will” that “will not depend on 
foreigners for its rights . . . this new race will create an unbreachable defense.” 
 
Document 2:  Extracts from the Czech National Gymnastics Organization official publication, 
The Czech Falcon, 1865–1912 
Huge growth in number of clubs and membership between 1865 and 1910; women were counted for the 
first time in 1910. 
 
Document 3:  Sir Robert Baden-Powell, founder of the Boy Scouts, Scouting for Boys, London, 
1908 
Playing football is good for physical and moral development, unselfishness, and teamwork as training for 
any “game of life.” As a spectator sport, however, it is a “vicious game” that promotes poor health, betting, 
and hysteria. 
 
Document 4:  African delegate of a British colony to African Political Association, speech, “A 
Sound Mind in a Sound Body,” Cape Town, South Africa, 1910 
“Great moral lessons can be learned on the cricket and rugby fields.” Rugby requires teamwork and 
“subordination of self” while cricket relies on “individual excellence.” Our young men are poor rugby 
players, a fact that also reflects our lack of union in the “battle of life.” 
 
Document 5:  Martin Berner, Berlin journalist, “The Olympic Idea in the World,” Soccer, 
Track, and Field Journal, Berlin, 1913 
The Olympic Games are a way of glorifying the fatherland; they are not openly militaristic, but sports 
statistics provide insight into world ranking. The Games provide the Germans with a “symbol of world 
war.” 
 
Document 6:  British imperial government recruitment poster, First World War, 1914–1918 
Poster uses a sports motif and an emphasis on teamwork to encourage young men to join “the game” of 
war. 
 
Document 7:  M. Fauré-Dujarric, “Practical Organization of a Sports Society,” Paris 
Encyclopedia of Sports, Paris, 1924 
The activities of the young sportsman are good preparation for the “struggles of life.” Competition reminds 
us of the need for national solidarity and dependence on our fellow citizens and on the “great national 
team” to which we all belong. 
 
Document 8:  Nikolai Semashko, physician and first Soviet Health Minister, “Tenth 
Anniversary of Soviet Medicine in Physical Education,” Theory and Practice of Physical 
Education, Moscow, 1928 
Sports are not about record breaking. The goal of physical education should be physical health, which is an 
integral part of the Soviet cultural revolution. 
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Question 1 Document Summary (continued) 
 
Document 9:  Y. Mihashi, Japanese traveler, account of a high school gymnastics exhibition in 
Ollerup, Denmark, unpublished article, Tokyo, 1930 
People were “completely carried away” by the gymnastics exhibition; “the muscular, sweating bodies . . . 
looked like statues come alive.” The gymnasts rallied around the Danish flag “like victorious warriors,” 
leading to much applause among the spectators. 
 
Document 10:  Alice Profe, German physician, “Recent Observations regarding the Physical 
Education of Women,” Railroad Exercise and Sports Newspaper, Berlin, 1930 
There is no scientific basis to support the claim that women need different exercises from men to achieve 
improved strength. 
 
Document 11:  British National Workers Sports Association, “Peace Through Sport,” Fifth 
Annual Report, Cardiff, Wales, 1935 
Good sportsmanship leads to “friendly rivalry” in a match between Continental and English players and 
serves to promote “the cause of Peace.” This will make it “harder for capitalists and Dictators to stir up 
nations to war against each other.” 
 
Document 12:  Ingeborg Schröder, Swedish gymnast, autobiography recalling the beginning 
of Swedish gymnastics in the 1880’s, published in 1940 
Young girls today cannot imagine the restrictions that were placed on women’s activity and clothing when 
they first began to pursue gymnastics. Despite perceived impropriety, women enjoyed the strength, 
courage, and agility that came from physical pursuits. 
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Question 1 
 
Overview 
 
This document-based question asked students to explain how Europeans perceived the role of sports from 
1860–1940. Students were provided 12 documents (11 prose documents and 1 visual image) from which to 
construct the essay response. The question was straightforward and gave students relatively little 
difficulty in terms of formulating an appropriate thesis and using a majority of the documents correctly. 
Several documents contained nuanced political messages, giving better students the opportunity to 
incorporate a higher level of analysis into their responses. 
 
The intent of the document-based question is to assess the degree to which students can write an 
analytical essay based on the documents provided. Students’ essays are assessed on the extent to which 
they meet the following criteria. First, the essay must contain an explicit thesis drawn directly from the 
documents. Second, students must discuss a majority of the documents individually and specifically. More 
particularly, students must use at least seven documents—even if used incorrectly. Documents cannot be 
referenced together in order to get credit for this point (e.g., “Documents 1, 4, and 6  
suggest …”). Third, the essay must demonstrate an understanding of the basic meaning of a majority of 
the documents. A student may not significantly misinterpret more than one document. A major 
misinterpretation is an incorrect analysis or one that leads to an inaccurate grouping or a false conclusion. 
Students must also support the stated thesis with appropriate interpretations of a majority of the 
documents and analyze point of view or bias in at least three documents. Students must evaluate the 
reliability of the documents and the ways in which the author’s identity—that person’s position, 
occupation, or status in society—intertwine with the perceptions or views stated in the document or 
display motive and intent. Finally, students must illustrate appropriate analysis of documents by explicitly 
organizing them in at least three appropriate groups. A group must contain at least two documents that 
are used correctly. 
 
Sample: 1A 
Score: 9 
 
This essay earned core points 1–6, plus 3 expanded core points. A good thesis is supported by effective 
use of most of the documents. Ample use of appropriate point-of-view references and analysis earned 
credit in the expanded core. Relevant outside information is also presented. 
 
Sample: 1B 
Score: 5 
 
This essay earned core points 1–4 and 6. A solid analysis of the documents is presented, and the 
groupings are effective. However, only attribution of the documents is provided with no acceptable point-
of-view analysis (there is no attempt to explain motivation, purpose, etc.).  
 
Sample: 1C 
Score: 3 
 
This essay earned core points 2, 3, and 5. It begins with a misconceived thesis, which does not accurately 
address perceived roles. However, the student does use a majority of the documents and demonstrates 
understanding of their meaning. The essay provides minimal but accurate point-of-view analysis. The 
document grouping, however, is arbitrary and provides no analysis (except for the first grouping where 
there is an attempt to address the role of sports). 




